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ment. Through a study of these facets of psychology the
student may acquire a broad survey of methods, facts, and
principles, and may obtain a more thorough understanding of
himself and others; thereby, he may become better fitted to
solve the problems of personal adjustment which constantly
contronth1m.
Psychology concerns itself with the investigation of
human experience and behavior. Its literature includes
abnormal behavior, mental hygiene, and personality develop-
Such self-knowledge is a potential means for promoting
the mental health oftomorrow's society, for the student of
psychology, as a teacher or a parent, is more capable of
understanding and sympathizing with the child who se experiences
have t'urned him from nonnaJ., wholesome personality develop-
ment and growth. His own adjustment experiences have awakened
in him a love for ch1ldren, a tolerance of their behav10r
difficulties, and a desire to understand and assist the mal-
adjusted. If the teacher or parent has a thorough under-
standing of the problems which give rise to personality
d1sturbanceshecando much in helping the child make satis-
faotory adjustments.2
I. THE PROBLEM
statement 2!. ~ problem. It was the purpose of this
study (1) to discover what factors in the home, school, and
community influence personality development favorably or un-
favorably i and (2) to make recommendations to the school
personnel to improve the personality development of the pupils.
Hypothetical illustration. "Children are trying at
times," the teacher, bOth distracted and embarrassed, con-
fessed complainingly of the hubbub coming from her room.
In the presence ot her principal, she was attempting
to excuse herself and to place the responsibility for the
noisy confusion upon the uncontrolled and unpredictable
behavior of her inconsiderate children. The attentive prin-
cipal to whom she addressed her terse opinion deliberately
misunderstood her explanation.
"Yes," he said, smiling happily, III really believe
that they are trying most of the time--trying to become real,
enterprising citizens, acceptable to society."
The trustrated teacher was most startled at the sudden
turn of thinking. Her femininity had failed in an effort to
gain support for her philosophy of education and her eValua-
tion of children, and, now, this man of all men was praising
the rude inst1gators of such unethical schoolroom bedlam.
"Sometimes I tear we adults do not understand how3
.,........
hard they try; and often we censure them because they blunder
I
in their performance. We must have a great patience with all
children--we must try to look at things from their points of
view. Yes, children all around the world are trying--trying
hard. II
"Thank you, Sir," the chagr1ned teacher responded,
forcing a smile, lIyouIve helped me to understand the behavior
of my children. II And as she moved into the noisy atmosphere
of her room, she kept saying over and over to herself,
IIChildren are trylng--trying hard!"
Today's opportunlties. Yes, children are trying. In
their various developmental stages of growth, they are striv-
lng to emulate the concept that the child is a person who,
at each level of his growth, can be interesting and enjoyable
in his own rlght. The behavior exhibited by them to some·
extent, holds up a mirror to the kind of CUlture 1n which they
live.
Yet, casual and unsympathetic adults see these children
as scamps compared to those remembered from their Ol'm child--
hood experiences. They expect good citizenship to be display-
ed by ehildren according to adult standards. They can see no
rhyme or reason why children should not be stimulated to
sturdy growth and high ideals in this ultra-modern society
with its progressive incentives for success. Parents, school
officials, and others can not excuse their apparent apathy by
r,r
Imaking alibis that their efforts could hardly change' c6ndi-.
..
tions that point toward an unhealthy personality development.
Today t s opportunities for improving tomorrow's society
involves adults as well as children. First, it must be de~
termined whether the children are out of hand, whether social
customs and standards and the rigors of modern life are
demanding too much of human nature, or whether it is a natural
development with a different garb tilan a generation ago.
Secondly, the approach must include a developmental point of
view, accepting the child at a given age level for what he
is, and considering the principle that a child has not only
a right to be a child of a certain age but ale:> the right to
be the kind of a Child he is.
Importance .2f. the study. There is a defin1te need
for a study of this nature. Many unfortunate children ar-e
dominated by behaVior difficulties which rob them of their
sense of security and usefulness.
Today t s living is so involved, so complex, that many
of the problems of youth seem to be shifting from stark
whites and blacks to muddled grays. That is, the underlying
problems of today I s children are just about the same as those
of their ancestors; but, today I s tempo places greater stress
on external, rather than internal, resources. 'llhereby,
progress has.failed to provide for the inner resources of lifeII. THE BASIC ASSUMPTIONS
curriculum if healthy personality development is to be
afforded its children•
in finding security, happiness, and a worthy place in society.
1-1any children are in need of guidance from w'ell-informed
individuals.
5
And children need'gUidance
.. to keep pace with the outer lite.
This study of liThe School ,and Personality Development"
stresses the worth of character building, honest and depend-
able social living, thinking independently and critically,
developing children's capacities'for usefulness, providing
opportunity for physical and mental health, teaching children
how to use their leisure profitably, and instruction in the
three R's. These'factors should evolve from every school's
. Healthy school situations ~ important. When children
are trying, shouldn't the thoughtful school personnel in
their dealings with these children realize that they are
concerned with changing, growing, and maturing individuals? -
As children are trying hard, a healthy school situation affords
for each child the indiVidual opportunities, incentives, and
experiences for wholesome personality development. By using
aVaila.ble and immediate resources, the experiences offered
the children would represent, to some extent, the ethical.
concepts and social ideals of the democratic society ·01' the
communit,y in which the children live.
Understanding and sympathy ~ necessary. There
resides in the child a powerful impulse to grow. Behavior
difficulties result as he makes use of his growing powers.
During these developmental stages, the youngster needs adult
direction, guidance, and protection.
The school person who seeks to enhance his relations
with children recognizes theimpo;r-tance of seeking an under-
standing of children's behavior. With understanding, the
school person.is able to turn to the cause of the unhealthy
behavior rather than to the child with help and sympathy.
Such healthy understanding and sympathy promote happy and
wholesome child-adult relationships.
III. ORGANIZATION OF REMAINDER OF THESIS
.Components 2!. personality to be discussed. To approach
an understanding of what the sctlool may contribute to whole-
some personality development, it was the purpose of this
study to consider the quality of the individual personality
in relation to particular backgrounds and social values. To
accomplish this purpose, an examination of what the well-
adjusted child is like was made to determine the composition
of a wholesome personality. Further probings were made into7
· children's personalities to reveal as many as possible the
kinds of behavior difficulties that occur in frustrated
children and the causes for these maladjustments. To discover
what factors in the home, school, and community influence
personality development favorably or unfavor ably, considera-
tion was given to the fact that cultural values change and
evolve with the growth and development of the individual and
with the continued evolution of this democratic society
i tsel!.
Procedure. An energetic and sincere endeavor was made
to establish, through reference to as many authorities as
possible, what wholesome personality development in children
consists of, and to discover through similar means what
influences of the home, school, and community promote and
which ones hinder or thwart healthy personality development.
On the, basis of this information, this study was concluded
with specific suggestions for proViding in the school a
healthful atmosphere conducive to a happy, steadily progressing
maturing process for the children. The conclusions make
suggestions for recognizing and improving the mental health of
pupils in order that the whole child may have a rightful
opportunity to be educated to the fullest capacity of his
abilities for the pursuit of happiness and wholesome living."
CHAPTER II
WHAT THE WELL-ADJUSTED CHILD IS LIKE
The well-adjusted child is that fortunate individual
whose behavior is acceptable to his society and whose mental
health blends a wholesome environment and himself into
healthy, satisfying adjustments. Frustrations seem to pre-
sent no problems of disturbing difficulties. Conflicts tend
to leave no life-long scars. The correlation of his biologic
urges with the demands of his environment gives the impres-
sion of being completed satisfactorily. Yet, such a person-
ality does not yield readily to definition or adequate
description.
I. THE CHILD'S PERSONALITY
The whole individual. The "term" personality refers - ---------.;.;....
to the whole indiVidual and all his reactions. It includes
the physical, mental, social, and emotional factors of the
total person. William S. Sadlerl considers personality as
the sum total of the individual. The components, as segre-
gated by Sadler, are physique, intellect, temperament, ethical.
dispositlon, Character, and religious experience. He thinks
that personallty requires a soclalexperience for lts mani-
lWilllam S. Sadler, Adolescence Problems (St. Louls:
The C. V. Mosby Company, 19It:a),pp. 119-121.9
persons.
· festation. With this thinking, he implies that individuals
develop wholesome personalities only when they experience
satisfactory social acceptance when mixing with their fellow
(New 2XarlC. Garrison, Psychology of Adolescence
P?:,entice-Hall, Inc., 1951J, p.290.
! !!!2.!:! exact picture of personality. In order that a
more exact picture of personality may be presented, Garri60n2
implied that it is not something that can be imposed from
without and thus put on or taken off through some formal
teaching-learning procedure. By conforming to conventional
practices, he continued that a picture may be drawn by (1)
preparing a list of traits or attributes constituting the
personality as the basis for definition or description; (2)
defining personality in terms of its general function; or
(3) forsaking all efforts at definition for a generalized
treatment of personality in the life and growth of growing
childr~n.
For any constructive purpose or problem solving, the
authorities on personality do not agree on its interpretation
and its application; thus argued Garrison:
Although a few students of personality use the term
to signify a group of personal _qualities or tra1ts, the
maJority of authorities use the term somewhat as it was
early conceived, that is, to signify the whole person,
body, mental qualities, emotions, character, voice, and
habite. A definition that avoids a listing -of tra1t s and
y;ork:10
also steers clear of conceiving personality in terms of.
uniqueness has been presented by Katz and Schanck. This
is as follows: 'Personality is the concept under which
we subsume the individual's characteristic, ideational,
emotional, and motor reactions and the characteristic
organization of these resources.' The authors of this
definition point out that such characteristics are more
a function of the indixidual than of the immediate
stimulating situation.)
Further definitions, descriptions, and comments. A
concept of personality in terms of two basic interacting
systems of behavior are presented by Davis and Havighurst.
They evaluated their understanding of personality as follows:
One system of actions, feelings, and thoughts is (1)
cultural. It is learned by the individual from his
social groups; his tamily, his age-groups, his sex-group,
his social-class group, and so on. The other system ot
responses is (2) individual, or 'idios~ncratic,' or
'private.' It derives in part from (a) genetic factors
and in part from (b) learning. These learned individual
traits are responses to (a) organic, (b) atfectional, and
(c) chance factors, and likewise to (d) the particular
deviations of a child's training
4
from the standard
cultural training for his group•
.Menninger described personality in "teen-age" language.
He stated:
Personality is not a new word to you. You use it
every day to describe the fellows and girls that really
impress you. And magazines use it in ads about everything
from perfume to rugs. The word also has a technical
meaning for the experts in human behavior. To them
personality retersto the total person. That means the
heart, stomach, arms, legs, hair, feet, thoughts, feel-
3Garrison, lac. cit. --
. 4A• Davis and R. J. Havighurst, "Social Olass and Oolor
Dl:f'terencesin Ohild-rearing.,·" American Sociological Review,
11:698, 1946. .11
ings, and behavior. It includes a person I s loves' ahd h~s
hates, abilities and interests, speed of reaction, and .
length of memory. 'Personalitl' is all that a person
has been , is, and hopes to be.'
Thorpe placed greater stress on man's inner adjustment
in the following evaluation:
When we evaluate carefully the personality of an
indiVidual, we mus"t include his personal appearance, his
intelligence, his character, his. various ways of solving
his life problems, and his social abilities. We can
therefore regard personality as em elaborate pattern or
combination of all of a person's characteristics. In
this sense a man's personality has come to be what it is
as a result of the life-long inte6
play of his basic
nature wi.th environmental forces.
E2£ the purposes 2f.~ study. For the purposes of
this study, only those parts of the preceding descriptions,
concerned with the wholesomeness of the healthy personality
of a child in actlon will be emphasized. The realization of
such a personality might well promote a worthwhile goal of
education and its allied influences for the development of
its children into happy and useful citizenship in a demo-
cratic society. Usefulness inspires happiness. Happiness
evolves from usefulness. These in"terrelated attributes imply
a wholesome state of mental health and are by-products of
living life usefully and happily.
. 5William C. Menninger, M.D.,. Understanding Yourself
(Chicagp: Science Research Associates, 1948), p. 1.
6Louis p. Thorpe, Personality and Life (New York:
Longmans, Green and ComPaIlY' .1949), Pp. ~5.12
'.- ~ 7 Wh1te Hous.e Conference, Preliminary Reports (New
Xor~:L Century Company, 1930), P. 465.
.
!!!! Third White House Conference. The point 01' view
as expressed above was introduced by a group of mental hygien-
ists, meeting at the Third White House Conference on Child
Health and Protection in 1929. They formulated certain ideas
about a wholesome stateot mental health and errived at the
following statemen~:
The healtby mind is sometimes described as one which
presents no definite symptoms of the sort ordinarily
associated With one of the recognized mental disorders••••
But 1n its broader definition, mental health comprises
more than this. Mental health may be defined as the
adjustment of individuals to themselves and the world at
large with a maximum of effectiveness, satisfactions,
cheerfulness, and socially considerate behavior, and the
ability of facing and accepting the realities of life.
The highest degree of mental health might, therefore, be
described as that which permits an individual. to realize
the greatest success which his capabilities will permit,
with a maximum of sat1sfaction to himself anel the social
order, and a minimum of friction and tension. This
implies a stage of such well-being that the individual is
not conscious of unsatisfied tensions; does not show
socially inadequate or objectionable behavior and maintains
himself intellectually and emotionally in any environment
under any circumstance.f
Childhood is the golden opportunity for the wise and
discreet direction of healthy adjustments for the realization
of happy experiences. From this conference came the necessary
directives for determining to a meaningful degree what the
well-adjusted child is like. Perhaps Fenton's evaluation of
the Third White House Conference's concept of a wholesome
state of mental health is best adapted to this study of
J 1
G '] the mentally healthy child wants what he gets. His prized
·1
;,
.'J,
-,!~
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personality development. He related:
A person may be said to have a harmonious and effec-
tive personality if he is able to accept himself and the
cond!tions of his life with fairly persistent satisfac-
tion, if he is normally acceptable to others as a
companion and co-worker; and if with reasonable assurance
and cheerfulness he takes his part Sn life with interest
for himself and benef1t to society.
II. THE CHILD I S PRIZED POSSESSIONS
The well-adjusted child is happy and useful. The
child's conception of success is getting what he wants, and
possessions include a continuity of personality, the acceptance
of self, social acceptance, and an adequate sense of human
values. The significant measures of his personality adJust-
ment are his abilities to feel comfortable and satisfied
about himself, his home and family, to get along with others
and to contribute in a spirit of co-operation and good will
to the necessary activities of the school. Certainly society
could be improved immeasurably if these character qUalities
and social skills could be developed into the lives of all
children.
~ continuity 2!. personality. In an analytical review .
ot the prized possessions of the well-adjusted Child, this
g Norman Fenton.,. Mental. ~iene in School Practice
(Stanford, California: B£a:nrora:lJnlversity 15ress, 1951),
p. 95.9 M.
in Children
ltesearch In
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study noted several interesting features indispensable in the,
acquisition of a wholesome personality. There is first the
postulation that in the healthy behaVioristic pattern there
is a unity or continuity which is based on the smooth inter-
action of the various aspects of personality and which may be
described by the term, IIintegrated. II The well-adjusted child
is most likely to exhibit, to a considerable degree, healthy,
acceptable behavior at all times, under various circumstances.
Such well-being indicates a continuity or consistency in the
personality pattern.
In a recent compilation of the literature, Jones and
Burks summarized this point of view:
•••the child 1s assumed to have a core of personality
which explains and ties together many of his d1verse
acts, which can be to some degree Iunderstood, by a
sympathetic adult, and which changes its structure by
gradations through the processes of growth and experience.9
Further understanding of personality development im-
plies the old adage, liThe boy is father of the man. II Murray
has pointed out, in more general terms, that 11 an indiVidual
displays a tendency to react in a similar way to similar
situations and increasingly so with age."10
The healthy mind, as Kubie had indicated, is able lito
C. Jones and B.S. Burks, Personality Development
(Washington, D. C.: Monographical society Of
Child Development, ~936), p. 163.
! .
10 H. A.. Murray,Explorations 1n Personality (New
York: Oxford Un1vers1ty .press, 1939r; P. 43.ments.
15.
11L. S. Kubie, Practical Aspects of Psychoanalysis
(New York: Nor~on, 1936), .p. 25.
sustain deprivation and frustration without either blind and
excessive anger on the one hand or paralyzing depression on
the other."ll The implication is that the effectiveness of
the personality is likely to be greater in proportion to the
degree of integration, since in the integrated personality
energy is not used up excessively in inner conflict, in the
generation of anxiety, confusion, or rage; instead, it is
tree to be directed toward the child's growing-up accomplish-
The expressions of personal!ty are to some degree
dependent upon particular circumstances. What a child is
likely to do in a given situation requires a knowledge of
the core of his personality, the blend of habits and attltudes
which have characterized him in the past, and his ability to
live with others. The child must possess or develop the
mastery of his resources for a constant, healthy behavioristic
adjustment pattern.
Acceptance of~. Anothe r possession of the well-
adjusted child is the degree of the individual's acceptance
of self. To meet the ordinary demands of wholesome living,
he accepts himself rather consistently by appreciating his
talents and adjusting to his limitations. Though the child'sI
:- ~
'I
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knowledge of self may be in the exploratory and elementary
stage, the wholesomeness of his developing personality reveals
the necessity for accepting all his features and traits as a
part of life without real danger from anxiety or vanity. He
is learning from experience that such acceptance results in
a more harmonious and pleasing atmosphere in his world.
Since an individual's lite happiness is dependent upon
a reasonable realization of his desires, this study will fol-
low the basic needs as set forth by Thorpe.12 According to
his findings from psychological observations and clinical
studies, the basic needs which characterize all indiViduals
and which provide the motives for their actions were as fol-
lows:
. (1) The need to maintain and further our physical well-
being by satisfying the stresses set up by hunger, thirst,
excessive heat or cold, physical pain, fatigue, and the
like.
(2) The need for personal recognition, self-expression,
realization of personal ambitions, and of being regarded
as an individual of worth.
(3) The need to nurture and oare for other members of
society by offering them recognition, sympathy, and
general service. 3
Physical needs call forth drives that are associated
with the primary demands of the organism, such as the need
12 Louis p. Thorpe, Personality and Life (New York:
Longmans, Green and Company, 191+9), p. ~-
l3Loo. cit. --,
; I
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for food, for water, for air, for maintaining protection
against heat or cold, for protection of bodily tissues against
damage through bruises and punctures, the need for rest and
sleep, and the need for carry1ng on the various functions of
the body. Other physical needs involve the 1mpulses to con-
vert the latent energies of the organism into k1netic energy.
Such impulses result in the exercise of curiosity, the ex-
ploration of environment, and entering 1nto a var1ety of
experiences.
Living l1fe is more than the' satisfaction of physica!
needs 1n a manner wh1ch the 1nd1v1dual can fully enjoy 1n
terms of his own standards and the standards of those with
whom he l1ves. Personal security introduces new drives for
recognition, self-expression, realization of ambitions, and
of being regarded as an 1ndividual of worth. These needs
demand (1) security, (2) love, warmth, and affection from
others, ()) self-realization or accomplishment and aChievement
in accordance with one l s talents. Personal1ty development
must have recognition and response from others. Inner forces
instigate efforts on the part of the 1ndividual to make an
1mpression, to be sought after, to gain publicity, to cover
up inconsistencies, and to win the approval of others.
There 1s a dist1nct need for.the social motive 1n the
development of a wholesome personality. This need may be
described as agenerousbehav10r t.oward.the human race inlS.
general. It implies socia1 acceptance and social ideBl.s
which will be discussed in a later section of this chapter.
Lust, hunger, and basic self-preservation tendencies
are all primitive biological motives that are strong, blind,
impulsive, selfish, and lacking in ethical quality. The
well-adjusted child is growing up without extreme privations,
in a secure, loving, happy home. He oan turn to self-realiza-
tion and to the satisfaction of social needs and will meet
frustrations with a strong desire to help others and to be
liked and approved by others.
A personality becomes unhealthy when needs are denied
a. reasonable degree of satisfaction. Thorpe stressed the
importanoe of a balanoed satisfaction of these needs with
this statement, "A balanced satisfaotion or expression of all
these needs is essential to what we commonly call good
perSOnality.lll4- Therefrom, the conclusion was drawn that the
well-adjusted child cannot confine his interests, alone, to
seouring satisfaotion of either his egoistic or his altruistic
needs and maintain an even keel in his personality development•
.Variation in the degree of self-acceptance is likely
in the personality of any individual. At one time he may hold.
himself in high esteem and at other times belittle and even
hate himself. The well-adjusted child will aocept his position
l4Ib' . -ll., p. 10.• •
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in life's situations with a consistent degree of favorable
understanding and adjustment. He will make appreciable use
of his abilities as well as a recognition of and an adjustment
to his limitations. Fenton summarized the acceptance of self
as follows:
Nice features and ugly ones, strong trait B and weaker
ones, need to be accepted as a part of reality Witbout
extremes of anxiety or vanity. The individual may seek
to improve himself, to be sure, but is likely to be less
disturbed in the process if he can accept himself in the
meantime with BOme satisf~ction, even while he strives
toward self-improvement.l ,
The degree of self-acceptance is determined in part by
the extent to which the child is able to employ the objective
attitude toward the self. The objective attitude is directing
the mental processes toward external things without reference
to personal prejudices. That is, representing things as they
are, unbiased by personal thoughts, emotions, and opinions.
~~lport16 has suggested for this characteristic the term
..self-objectifioation, II and has offered the following defini-
tion:
•••that peculiar detaohment of the mature person when
he surveys his own pretensions in relation to his abill- -
ties, his present objectives in relation to possible
objectives for himself, his own equipment in comparison
with the equipment of others, and his opinion of himself
15 Norman Fenton, Mental ijYgienein School Praotice
(Stanford, California: Stant.ord. UniversIty Press, 1951),
p. 9g. .
16 G. V. Allport, Personality (New York: Henry Holt,
1937), P. 214•20
in relation to the opinions others hold of him.17,
This capacity for self-obJectificationt Allport added,
"is insight and is oound in subtle ways to the sense of humor
•••an almo st invariable possession of a cultivated and mature
personality•1118
Attitudes are important in the acceptance of self.
Character and personality are primarily the results of the
integration of an individual's attitudes, convictions, dis-
positions to behave, and other such drives. Then for the
most part, the individual can Justify his behavior. The
healthy developing behavior will possess the convictions to
do right as well as to know what is right. Thorpe explained
that "child training end education in general must be concerned
with the development of the right kinds of beliefs and atti-
tUdes.u19
Healthy attitudes and conVictions are essential as
the well-adjusted child comes to understand and accept himself.
Fenton proVided a statement Which is in agreement with the
purposes of this stUdy. He concluded:
How the indiVidual accepts himself is determined
primarily, by the manner in which parent-persons (including
teachers of course) have directed his attitudes toward
himself, how they have praised him, encouraged him, met .
17 Allport, !q£. ill.
18 ", Lac. cit•
.--
19 Thorpe, ~. ill., p. 29.j. not simply by What happens in the world aoout him but also by
Socia1 acceptance. Another characteristic of the well-
adjusted child 1s h1s social acceptance. Being recognized
and accepted 1s a measure of success in sociaJ. relationships
and implies a capability for getting along well with others
and being liked and respected.
The relationship with others imposes a consistent
, throttling of the egocentric tende~cy. Frustrations will
.,,
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· his childish, or adolescent doubts about himself, and
above aJ.l, have felt and expressed a faith in his ulti-'
mate wholesomeness and adequacy.20
arise as the child endeavors to fit his own "self" world into
the world that surrounds him. His behavior will be determined
the factors within himself. Even, the child's own qualities
and characteristics will influence the kind of treatment
which the world about him offers.
FJuman relationships, notably in the home life of any
child from earliest infancy, are directive conditions of per-
sona1ity development. Heredity imposed certain limitations
within which this development may proceed. These boundaries _
are imperfectly understood and ill defined.
Significant are the sequences of human relationships
in the life of a chU.d. Beginning with the early handling
20 Fenton, 2R. cit., P. 99.in the nursery, a healthy behavior is dependent upon Social
acceptance. These experiences involve interest, encourage-
ment, affections, and other matters of social contact that
are of lasting significance in making him the type of person
he is. Like experiences become more and more complex as the
child first begins to play in the neighborhood and later enters
the school. As the child grows and develops toward a mature
adult, society provides more and more intricate human relation-
ships that a~e evaluated by an adult criterion.
The literature concerning the research findings of
human behavior has not sufficiently treated the significance
of relationship in personality development. Robinson deplored
this fact in the following manner:
•••01' relationship, the me at incomprehensible phe-
nomenon in human development, little has been written
except specifically and descriptively of particular
relationships between indiViduals or groups. Trotter's
Instincts of the Herd in Peace and War brOUght the herd
instinct into vogue for a time but recent sociology and
psychology have abandoned the concept. They have pictured
the indiVidual, following many impulses, pursuing many
interests, usually with others in a group of two or more
individuals, and they have accepted this interaction in
a social setting as the process out of which behavior
patterns and personality are determined. But of this
tendency to seek.relationship, of the characteristic
pattern with which each chooses a one-person or a group
relationship, of the uses which each makes of it, of its
meaning to an 1ndivldual,little has been said. Relation-
ship has been taken for granted as the f~damental back-
ground and reality of human development. .
22.
21 V. P. Robinson., A Changing PSYCholog~ in Social
Case Work (Chapel Hill: trnlverSIty or North arolina Press,
~);-p; 1l5~
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The basic needs of the well-adjusted child are 'satisfied
through adequate human relationships in the home. This state-
ment is validated by Symonds,22 who made a systematic statis-
tical study of sixty-two children of contrasting backgrounds
for indications of the effects for good or ill of the parent-
child relationships. He compared a like number of accepted
and rejected children by case-history methods. He reported:
•••one could characterize the accepted group as being
socialized, co-operative, friendly, loyal, stable emo-
tionally and cheerful. They care for their own property
and the property of others. They are honest, straight-
forward, and dependable. We may inter that gp od citizens,
good scholars, good husbands and wives and good parents
come from homes in which the children are wanted and
accepted.23
The well-adjusted child seeks social acceptance as he
develops a capacity to make satisfying adjustments to life1s
situations and, at the same tlme, to contribute to the needs
of his group. His experiences are, mostly, successful and·
pleasan~. He tends to recognize and to give serious attention
to the needs of' his playmates and others; he considers them
as worthy and successful indiViduals. He endeavors to help
his society with their problems. His word is good. He striv&S
to help his group to keep intact their feeling of security.
He is fairly able to achieve a balance of egoistic and sociaJ.- .
22P. M. Symonds, The ~chOlO~ of Parent-Child
Relationships (New York-r-Appl~ton~~ntUry, 1939), 22g PP.
23Ibid., p. 75.24 .
ized living. Automatically, the well-adjusted child effects
a social situation characterized by good willi the result is
social acceptance.
Social acceptance is influenced by an individual's
sense of human values. The quality of his social ideals is
revealed by the extent to which he identifies himself with
social incentives which accord with and yet transcend the
self, and hence works harmoniously and effectively with others
in planning common good for the home or community welfare.
Such healthy experiences are a good solvent for moods,
depressions, or other handicaps to effective l1ving. Through
~;
~. . them the child 1s aided 1n healthy adjustments.
i For a better understanding of social 1deals, Sadler24
~,
.~. explained that 1t might be better to search out a definition
i of ideals. He referred to Gates who suggested that an ideal !
1s an "1dea plus an 1mpulse to action."
By precept and example, Sadler inferred that the child
comes to entertain a certain idea ha:b!tually, that the child
attaches to the idea a certain sense of duty or some feeling
of priVilege. Under these influences, the child will respond
to the driving force of an ideal. He concluded:
I feel that response to an ideal implies the manifes-
tation of an emotional drive comparable to responding to
a conviction. The component factors of idealism may
24 Williams. s~d1-er, . Ad01es~ence Problems (St. u>uis:
The C. V. MOSby Company,_ 1949l, p. 366.Social acceptance commands the individual to have
respect for himself and his abilities. He has definite contri-
butions to make to that society in which he lives in exchange
tor their II stamp of approval. II These contributions develop
within him a sense of personal worth to the degree that his
action harmonizes with the actions of others striving with him
toward an ultimate goal--a satisfactory balance for social
recognition and acceptance. The well-adjusted child is learn-
ing to live with others, to have consideration for their feel-
ings, rights, and happiness, to gain satisfaction trom achieve-'
25 ,
vary greatly in different youths. In one they may'be '
intellectual, in another more emotional, and in a third'
the social appeal may impel belief and propel to action.25
Friendships, social understanding, and social attitudes
are attained only through experiences. Garrison fostered this
thinking when he stated:
An ideal that has become more or less a part of the
individual will be reflected in his attitudes and behaVior.
The ideal, when interrelated with attitudes and behaVior,
acts as an inner drive in controlling hurnan behaVior. An
established attitude is a habit system built out of lesser
habit systems into a hierarchy, in which generalizations
are present. The boy who is taught to be courteous to his
mother and has established this as an attitude rather
than a stereotyped habit does not need to generalize so
much when he faces his teacher. The child who has devel-
oped the attitude of truthfulness in his horne will meet 26
other social situations with an attitude of truthfulness.
c
25 sadler, loc. cit. -- 26 ' ,
Karl C. Garrl,son, PSrhOlogy of Adolescence
York.: Pr~tice-Hall, Inc.,.,1 51) , __p. )9'3.
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ment by the self or the group, to understand the orderliness
of nature, and to reoognize and accept ideals for guiding
his growing personality and its activities. He is learning
how he can be helpful and how others oan oe helpful to hlm.
He is building a framework of values from which to judge h1m-
self and associates.
Human values are learned in the same fashion as other
concepts, through experience. The well-adjusted child's
ideals of honesty, falr play, and consideration for the feel-
ings of others are being acqulred 'through experiences with
others in situations in which such ideals are guid1ng forces
toward healthy social ideals. These ideals are becoming a
part of his maturing self apd are controlling his activities.
Through such experiences, the well-adjusted child is capable
of acqulring habits of initiative and responsibility. He is
mastering self-control. He is growing healthy and happily
toward being a wholesome adult.
III. OVERVIEW OF PERSONAL LIFE AND SOCIAL ADJUSTMENT
What is sought primarily in the study of the child's
personality from the standpoint of the satisfaction of his
needs is a sympathetic overview of his personal life and
social adjustment. The well-adjusted child functions within
the limits imposed by his. varying growth developmental stages,
'8~rongly influenced by other factors as" the standards of the27 I. E. Bender and others, Motivation and Visual
F'aotors (Hanover, N.H.: DartmoutH: College, ~2), p. 10.
! "going concern." The well-adjusted child is a "going
concern," a liVing, active indiVidual. His well-being includes
a continuity 1n the pattern of his personality. He is learning
to accept himself at l'ace value. He is socially acoeptable.
His socla1 ideals are a result of a healthy sense of human
~ potentialities. This study of the well-adjusted
child concluded that he is potentially an eager, happy
youngster, naturally friendly and responsive, and motivated
by vivid interests. Every child behaves in ways which will
bring him some form of satisfaction of his basic needs. The
well-adjusted child's life is affo,rding opportunities for
healthy kinds of satisfaction through wholesome and acceptable
behavior. As Bender has indicated:
Aims and purposes seem in some lives to be clearly in
focus and in others to remain vague and ill-defined.
The psychological power at the individual's command mani-
tests itself in the confidence or faith with which he
pursues these aims and purposes. \'lhen the dynamic
resources of the indiVidual are brought to bear on a
focalized plan ot thought or action, the resulting inte-
gration of his traits, interests, and values enables him
to exercise a potential m~stery over his enVironment,
often in a creative way.2(
27 '
The
.. home, school, neighborhood, and community progressively~
way that he functions results in a healthy satisfaction of
his needs., f
i. ;.
values. The well-adjusted child is psychologically so·und
and mentally healthy; as tar as humanly possible, he exercises
wholesome and acceptable adjustment whenever and wherever
frustration or contlict necessitates a change in his pattern
ot living.CHAPTER III
BEHAVIOR DIFFICULTIES IN CHILDHOOD
A child's behavior is determined by his reactions to
particular situations in his world. Human nature is so di-
verse and the factors that underly human behavior are so
numerous that every individual experiences varying degrees
of difficulty in adjustment.
The nature of the child's reactions is determined by
several influences. Back of the child are his ancestors.
The roots of his inheritance are deeply embedded in past
generations. What is now seen, and much that cannot be fore-
seen in his later growth and development, is influenced by
his hered1ty• Within the child himself is a powerful impulse
to grow. Surrounding him are the forces of the culture into
which he is to live. From the moment of his first gasping
breath for life this environment will mold his personality
and the shaping of his experiences for success or failure. He
will discover that life is a continual process of adjustment.
He will learn that life is an incessant round ot "give and
take."
The developmental trend of the child's personality is
largely dependent upon his feelings. of adequaoy and value.
Too of.ten the child meets many situations that tend to produce
t,eelings otf'utility, inadequacy,and uselessness. When he30 .
strives to react he may be criticized by his elders, teased
1 by his playmates, aotually restrained by some obstacle stronger
1 than he is, or made to suffer distress with every movement.
~ The child may be tempted to rela.."'{ his efforts and give way to
;1
1 feelings of inadequacy and uselessness. Such poor adjustment
.1
to environment through conflict between personal desires and
external circumstances usually results in behaVior difficulties.
I. THE ANALYSIS OF BEHAVIOR DIFFICULTIES
As the child's personali~y develops, his experiences
create an internal policeman to assume responsibility for
keeping his behaVior from infractions. These behaVior adjust-
ments are also strongly conditioned by parents who are responsi-
ble until the child frees himself from his "mother's apron
strings. U Therefore children usually take over and cultivate
their parents' standards about how people should act. Society,
like the child's parents, has certain beliefs about how people
should behave. These are set up in the form of laws. Every-
one living in this society must obey or suffer the consequences.
The churches too have set forth their creeds and statements
of moral laws to serve as a basis for living with other people•.
As soon as the child is born the stage is already set
for him to begin his growth and development toward citizen-
ship. In" due time his behavior becomes modified as a conse-
q.uence of.. the impact with environment and the changes within31 . .
himself that take place in the process of maturation.
Healthy behavior. A child may be well adjusted or
r 1ll-r1tted to h1s env1ronment. rr a child's adjustment to
,j his environment is satisfactory, his behavior is described
.~
energy will manifest itself in occasional breaches of social
decorum, which are but a phase of natural child development.
, 1 Elsie H. Martens, .M:J,.uBtment ,of, Behavior Problems of
Renool Childl'-en(u. S. Office 01' ,Educ:ation BUlletin, 1932,-
, 0.• 13'),.p. 63_ '
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fear or anger, inspire temptations or disgust, arouse elation
or disappointment, and so forth. The growing child's om ~·f
~j
~I quaJ.ities and characteristics will invite the kind of treatment
.~1
J( which his environment can offer.
~ Martensl described the successfully happy child as
active physically, intellectually, and emotionally much of
the time. He will do things Which will promote his own
interests. He will not be perfect socially. In the same
vein of thinking, she continued, the child's overflowing
as being healthy. The impact of the environment 'will be
determined not simply by what h~pens. in the world about him
but also by the factors within the child himself. The child's
own physical condition as to his weakness and his strength
and what he aspires to achieve or seeks to be are strong
determinants. They influence to a great extent whether the
reaction to environmental f aotors will release in the child,.
.j.!
:J
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· She concluded that he 1s a develop~ng personality possessed
with numerous mistakes, missteps, and failures due to his
lack of maturity.
There is little or no eVidenoe of serious behavior
difficulties in well-adjusted ohildren. They belong to that
very large group whose behavior as a whole is healthy. The
behavior difficulties of this wholesome group are relatively
few or exist in rather mild form.
~ ~ unhealthy adjustment ~ behavior? Adjustment
in behavior 1s defined by his reaotions to his personal and
sooial experiences. Unhealthy adjustment includes the child
who withdraws into isolated and solitary play, the child who
will not talk or try anything new, the child who refuses to
join in work or play, the child who shows excessive fear or
the effects of neglect or maltreatment in the home, the child
who has temper tantrums when he oannot have his own way, the
child who shows negative attitudes, and so on. This list may
be lengthened to include the many unhealthy adjustments in
behavior that incite behavior difficulties.
In a discussion of behavior and adjustment problems
of children, Hildreth2 implied that while some children have
been negleoted in their early ohildhood years, others have been
2 Gertrude Hildreth, Readiness for School Befinners
i~~nkers-on";Hud60n, New York: World Book Company,950), p.i
I.
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overprotected at home to such an extent that they are 'eniotionally
..
immature, lack selt-control, and do not know how to get along
well with other children. The child who has had such exper-
iences encounters serious difficulties in meeting the demands
of society outside his home. He does not know how to help
himself, lacks self-reliance, and is at the mercy of his
society in which he must develop a personality for successful
and happy living.
Unhealthy adjustment in children may result from harsh
experiences in life. They may have experienced emotional
frustrations that have unfit them for understanding the way
of lite. Some may become tense and fearful because of dis-
astrous experiences endured or because of fears raised in
their minds about liVing life. Or some may be anxious or
insecure. While some may experience no reassurance or com-
fortable feelings.
~ does .! child experience .! behaVior difficulty?
The enVironmental conditions and native and constitutional
factors combine to form powerful forces that help or hinder
the child in his personality development. These torces, as
portrayed in Chapter II, "lrlhat the Well-Adjusted Child Is
Like," of this study, become especially significant when
Viewed .against the tact..that a large per cent 01' children
sooner or later will experience varying degrees of unhealthy.. '
\,
behavior problems. These problems may stem from the child' 8
relationships with his parents and with other members of the
family; from his relationships with other ohildren outside
the home; or from experienoes relating to the work of the
school, including pupil-teacher relationships as well as the
business of meeting the school's demands. Behavior problems
may find fertile soil in the child's needs or goals. When,
then, does the ohild beoome a behavior problem?
Behavior diffioulties seem to thrive 1n a child whose
life is seriously entangled by one' or more unsolved behavior
problems. According to the following definition, ohildren
become behavior problems when
Behavior problem children are those who stand out or
who differ from others of their group because of certain
undesiraole habits, personality traits, or behaVior in
the home, school or communityj whose conduct interteres,
or is likely to intertere, with the individual's (or the
group's) fullest development and usefulness socially,
eduoationally, or hygienically; and whose behaVior may
result in more3
serious handicaps of one sort or another
in later life.
Child behavior takes on the characteristios 01' a sooial
problem when parents, teaohers, or other groups affeoted
regard it as such. In defense of the child's op1nion, Jersild
wrote:
3 National Eduoation Association and National Con-
ference of' Social.Work,.Coop.eratlng .Committees on BehaVior
.Problems 0.1' Children: Report as adopted in Joint Session at
cieveiand;-ohl0 (May ~ 1926), P. 4.35
However, what co"nstitutes a problem must be defined
at least in part from the child's point of view. "Prob-.
lems" which the parents see or which the school sees may
not be problems eo far as the child himself is immediately
concerned.lI-
Jersild defended the child's point of view with more
forceful meaning in the following statements:
The extent to which a problem as seen by others will
be a problem to the child himself ~ill depend upon what
he has at stake, the intensity of the emotions that are
aroused, the degree to which he is thwarted or threatened
•••• In addition, it maybe noted that many of the
'problems' exhibited by children, as Judged by parents,
are 'developmental' in nature: they persist for a time
and then disappear in the process of development. Be-
havior which is characteristic of a certain level of
growth and then wanes or disappears should not, of course,
be regarded as a 'problem' except from the point of view
of the practical convenience of the parents. However,
if in the Judgment of a parent a child has a problem,
even though this problem will pass and does not signify
that anything is fundamentally wrong, a real problem may
result by Virtue of the attimde of the paren t BDd the
methods used to discipline and reform the child.~
The child becomes a behaVior problem when his behavior
responses conflict directly with acceptable standards that
promote the fullest development and usefulness of his resources
for better character qualitie s and social skills. His
behaVior is eVidence of unfavorable experiences, poor back-
ground, inadequate home life, or misconceived symptoms of
growing up. He lacks zestful living and successful learning.
4 Arthur T.Jersild, Child psYchology (New York:
Prentice-Hall, Inc., 1947), p. ;92. .
5Ibid., PP. 592-93:Incidence Q! behavior difficulties. The number' of
children who display unhealthy behavior may be determined
from the school's viewpoint. This study turned to the school's
viewpoint because the literature surveyed included studies
made in the school. This point of view varies greatly with
schools and their personnel. Bagley6 found that three or
four boys and one or two girls in a class of forty were
behavior problems. In a study of eight hundred Minneapolis
pupils Haggerty7 discovered that fifty-one per cent were
engaging in unhealthy behaVior patterns. Wickmang found in
his study that teachers reported forty-t'WO per cent of the
children were guilty of minor misdemeanors and seven per cent
were responsible for serious behavior difficult!es. The
White House Conference on Child Health and protection9 esti-
mated the number of serious behaVior difficulties at three
(
1 per cent of all children. MatthewslO found that among one
6 W. C. Bagley, School Discipline (New York: The
Macmillan Co., 1917), p. 219.
. 7 M. E. Haggerty, liThe Incidence of Undesirable Con-
duct in Public School Children," Journal of Educational
Research, 12:106, 1925. --
g E. K. Wickman, Children's Behavior and Teachers'
Attitudes (:New York: The Commonwealth Fund7T92S), p. 61.
9 o. S. Berry, Chairman, Special.Education, ~ Handi-
capped and the Gift~d (New York:b. Appleton-Century
CompanyT1:'9m, P. 6. '
,10 E. Matthews, "A, Study of Emotional Stability in
Cp.il~:en by Means of A Questionnaire,"Journal.of Delinquency,
8:1-'1\1, 1923,_ -37 .
11 J. D. Griffin and W. Line, Mental Hygiene; A Manual
for Teachers (New York: ; American Book Company, 1940T,
~3g. .
thousand children at the age of ten, seventy-five percent
of the children confess to six or more of the items on a list
of seventy behavior difficulties. The median ten-year-old
boy reported eighteen items; girls at this age had a median
severity as to be called unhealthy. For this reason it is
not possible to determine how many children are mentally
unhealthy. The estimates that have been given have varied
greatly. Depending upon the criterion that one uses one might
diagnose about half of a community's children as mentally un-
healthy or one might reserve this dia.gno sis for only a small
percentage. Whatever criterion is used, it is eVident from
the findings reported that a large per cent of children become
psychological casualties somewhere along the road to adulthood•.
Acco rdlng to Griffin and Line t s findings,11 the teacher
ii' score of 11.,. From the studies reported, conclusions may be
made that there is probably no elementary school without
some occasional. behavior difficulties, and many are not
altogether free from outbursts of serious unhealthy behavior
sometime during the school year.
In determining the incidence of behavior difficulties,
authorities must be somemat arbitrary when they describe a
certain child's problems as being of such magnitude and
.-
1
l
~Ifacing a class of forty children may expect that before these
youngsters have completed their life span, seventeen to
twenty-six of them will have suffered from adjustment diffi-
culties ranging from unhappy experiences and a sense of
futility to criminal behavior and insanity.
School childrenIS responsioility !2.!: unhealthy adJust-
ment in behavior. In a Detroit survey of behavior problems --_ ......._--
by Baker,12 boys are responsible for much of the anti-social
behavior in school. Unhealthy behavior occurs at every age
level and by children with every degree of intellectual
capacities. Though the average intelligence quotient of
problem children is somewhat below that of the socially accept-
able child, behavior difficulty is no respecter ot persons.
Its roots become embedded where least expected. There were
seven and eight-tenths times as many boys as girls listed,
and the seriousness of behavior problems increased between
the ages ot seven and twelve. The Gluecks13 reported tifty-
one per cent of five hundred juvenile delinquents beginning
their social conflicts with authority before the age of ten.
018On14
found tour boys in one school.responsible for seventy
12 H. J. Baker, "Report on Behavior Survey," Detroit
PsyChological Clinic; Bulletin No. 92~:2-3, November, 1929.
13 S. Glueck and E. T. Glueck, Five Hundred CriminaJ.
Careers (New York: Alfred A. Knopf, 1936), p. 143.
14 . . . w. C. OlSon, Pr,oblemTendenaies in Children (Min-
~eaPOJ.1s, Minn.: UniversIty. of .Mlnnesotal5Fess, 1930), p. 41.39
per cent of all behavior difficulties.
Another factor is the local stores where too much candy and.
chewing gum afford temptation. Cheating may occur during
tests. When there is idleness at free periods, children be-
come self-centered and over-aggressive. After school, boys
15 C~ E. Germane and Eq.ith Germane, Education f..2::
Character (New:lork: Silver, Burdett and 00., 1933), p. 142.
may fight, throw things, or tease and bUlly smaller children.
The wise school personnel will be aware of situations that
may encourage unhealthy behavior and take whatever precautions.
are necessary to prevent their occurrences.
How frequently do behavior difficulties occur? This
1s determined by the school, the type of behavior d1fficulty,
and the ohild held responsible. .. The Germanes15 found eight
t
!
~, place, ~ frequency 2!. unhealthy ~ustment!!!
elementary school children. Behavior difficulties may burst
forth at any time and in any place. They frequently happen
during unsupervised play periods, at noon, or in transient
to and from school. Places tor the more serious behavior
problems are in the toilet rooms, at the rear of the bUildings,
in sheltered places, on side streets and alleys, in vacant
lots and houses, and in backyards. Certain behavior diffi-,
culties occur most frequently at definite times and places.
The playground, unsupervised by adults, furnishes an excellent
l opportunity for the development of behavior difficulties. \1,than doubled.
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types ot behavior difficulty that accounted tor one-half of
the oases studied. These were theft, lack of interest, dis-
obed.1ence,' selfishness, poor sportsmanship, lying, cheating,
and mischievousness. Other investigations were agreed.
Approximately the same number and types of behaVior difficulty
was reported by !-lartens16 as an average tor every school child
studied. Wickman17 found in a group of children whose
behaVior difficulties were serious that the number was more
Types ~ behaVior difficulties. The behavior diffi-
culties that children display are assorted into many wrongs
against self and society. Petty annoyances, violations of
rules, disobedienoe, dishonesties, unhealthy attitUdes, im-
moralities, unpleasant personality traits, and other groupings
illustrate the more oommon allotments for behavior difficulties.
The gro~pings are not clearly defined. This is rendered
extremely difficult because of their free flOWing nature. For
example, restlessness may be associated with a physical handi-
cap, a mental weakness, or an emotional disturbance. A temper
outburst may be connected with Jealousy, shyness, or stealing.
Overlappings, duplications, and omissions will appear in any
.16 Elsie H.Martens,Adjustment of Behavior Problems !t SchoolChildren (U. S. orrIce of EducatIon Bulletin, 1932, o. 18),.P. 44 ..
-17
Wickman,2E,. ill.., P. 77• .
;
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organized list of behavior difficulties. Certain type's should,
however, be clearly distinguished.
For practical purposes, the meaning of a behavior dif-
ficulty is not absolute but is relative to the child's per-
sonality, his relation to his parents, and many other factors,
including the standards of the household, classroom, neighbor-
hood, or community. The terms used to describe behavior
difficulties are usually vague as to the degree of seriousness
involved. The same word, as IIstealing, II may imply anything
from some petty and insignificant 'act of stealing in the home
to the theft of several hundred dollars from a store. The
meaning of a difficulty in a child I s behaVior can be adequately
understood only by the study of its relationship to the rest
of the personality of the child. An isolated behavior diffi-
culty is not nearly so meaningful as the grouping of unhealthy
behaVior patterns found in the child.
Attention must also be alerted to the possibility of
subJeotive error in the descriptions of behavior difficulties
by school personnel and parents because of the variations
among them in personal sensitivity to the various types of
Unhealthy behaVior displayed by disturbed children. Some
adults are overconcerned, others indifferent, in regard to
identical behaVior in children. The inability of the observer
« to reco.rd accurately what, the .chiid does or to know all the
facts m~ be a source of confusion.in the description and;. what above average home backgrounds. Their observations indi-
"
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designation of behavior difficulties.
Behavior difficulties may be separated into degrees
01' seriousness. Those of least seriousness include such
expressions of unwholesomeness in the child as nervous habits,
worry, speech retardation, fears, temper tantrums, over-
dependency, bashfulness, resistiveness to authority or
negativism, enuresis, nail-biting, thUmb-sucking, and the
like. Just as physical perfection is very rare, so also ls
mental and nervous perfection.
A number of surveys of children have demonstrated the
universallty 0 f problems like these. Fo st er and Andersonle
reported upon a group of children, ages two to six, from some-
cated that in this group there were to be found on the average
three behavior difficulties per child of the types mentioned.
W. C. 01son19 has shown that oral habits, like putting fingers
ln the mouth, thumb-sucking, and the like, are a nom.al part
of human behaViorj only when they occur in exaggerated form
should they be a source of concern. Behavior difficulties are
universal 1n the elementary school ages for the degree of least
18 J. C. Foster and J. E. Anderson, The Young Child
and His Parents . {Minneapol~s: University Of""Minnesota Press, I'9'10r;-2!f0'7 .PP.
19 w. C. Olson, "The Location of Problem Children by
A Nomination Method," .Journal.of_.Juvenl1e Research, 19:193- goo, 1935. --seriousness. Blatz reported:
Probably three out of·every five children, especially
boys at the age of nine years, will steal at one time or
another during the year; and we therefore know that this
episode is a perfectly normal response, and should be
dealt with very leniently, by investigation and then
dismissal--especially from the teacher's mindl We know
that the curve of stealing drops shortly after nine
years, and so, if a child of twelve or thirteen years is
brought in as the result of steaJ.ing we know that the
case justifies careful investigat~on.20
Behavior adjustment to the demands of school and
society for conformity and educational accomplishment are of
wide occurrenoe during these years. Nervous habits and man"""
nerisms are also prevalent. Me st children are likely to have
one or more behavior difficulties during their experienoe in
the elementary school years.
The next degree of children's behavior difficulties
are of somewhat greater seriousness. This includes such
unhealthy behavior as marked insubordination, constant dis-.
agreeabl~ness, serious aggressive or destructive behavior,
frequent truanoy, extreme or marked seclusiveness, repeated
stealing, running away from home, reading retardation, speech
defect, and sexual maladjustment•
This degree of somewhat greater seriousness involves
social reactions that are unhealthy. The aggressive child
possesses such undesirable sooi.al reac.tions as temper out-
2() nNational.Researoh Council, Q. Conference on Child
Development (Washington, D.' 9.', 1929), Mimeographeu.44
three apparently healthy children of self-sustaining families
is SUfficiently unhealthy mentally or socially to neoessitate
treatment. Nash22 agreed when he estimated that at least
21 White House Conference, Preliminarl Reports (New
York: Century Company, 1930), p. 69. .
, 22 B. A. Nash, "Mental Hygiene and Educ.ation II Pro-
ceedings ot.theNational Education Association, 73:493=9'5', 1935. -- .'
i.j
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~ in the field of mental health of childhood that about one in
~,
bursts, defying authority, fighting, disobedience, rudeness,
or impudence. Such unhealthy behavior is destructive if the
damage results to individual or society. Such reactions are
constructive if the results are beneficial in promoting indi-
Vidual and social weltare. The world makes progress through
attacks against natural forces and social regulations.
The behaVior adjustments of the withdrawing child
results in shyness, fearfulness, cowardice, unhappiness,
sensitiveness, and resentfulness. The behaVior difficulties
of a quiet child of retiring nature are apt to be overlooked
and not regarded as of' much significance. His withdrawal
into unsatisfactory situations of inactivity leads to inef-
ficiency and deterioration. His escape into agreeable situa-
tions maw result in productive activities.
These behaVior difficulties of somewhat greater serious-
ness are less often encountered. The \I/hite House Conference
~ on Child Health and Protection21 concluded from their studies
, .
;
~ ..Children with extreme unhealthy behavior possess
twenty-five per cent of the school children are in need of
some torm of special assistance if satisfactory adjustments
are to be made in their 80cial experiences.
In the final degree of behavior difficulties are placed
the ver,y serious influences for unhealthy adjustment in
behavior. These include a variety of difficulties such as
dangerous aggressiveness or destructiveness, juvenile delin-
quency, emotional instability, and actual mental or nervous
illness. Such children need the attention and assistance of
child specialists in the field of 'psychology if society is
to be protected as well as the welfare of the child himself.
Fenton23 would add a speech disability serious enough
to inhibit recitation in class, or a reading disability Which
places the child at a disadvantage in his educational process,
or marked immaturity or withdrawal sufficient to isolate the
child from Wholesome adult relationships. He concluded that
such a 'child "may present no immediate threat to society but
may represent a great source of shame or grief to the child
and thus seriously impair his chances for a happy and success-
ful life.1I24
23 Norman Fenton, Mental ~giene in School Practice
(Stanford, California: Stanford~nlversIty ~ress, 1951), p. 158. ...
24 Loc cit --.-,. --...
.
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combinations rather than isolated behavior difficulties•.
The inattentive, careless, irresponsible child is likely to
be impertinent, rude, disorderly, and self-willed. The child
who takes things not his own is unlikely to be either truthful
or obedient. Children become socially unacceptable when
various types of behavior difficulties develop to an UIlI'eason-
able degree and in excessive number.
Children with extreme behavior difficulties, according
to Fenton,25 number between five and ten among one hundred
unselected children. This estimate does not include children
who have physical or sensory handicaps not associated with
extreme evidences of behaVioral or personality maladjustment.
In summarizing the types of behavior difficulties all
children fall heir to those adjustments of least seriousness.
The average child may manifest one or mor e of the following:
nervous habits, fears, temper tantrums, overactivity, feulty
eating habits, nail-biting, sensitiveness, bashfulness, tics,
or enuresis. Behavior difficulties of somewhat greater
seriousness involve about one child in three and are more
serious in their personal and socia! oonsequences. They
include reading retardation, speech defect, repeated truancy,
marked seclusiveness, and other. evidences of unhealthy
behaVior. The last degree of seriousness includes behavior
25 ..~., p. 159.4-7
difficulties of children Who are acutely disturbed or other-
wise seriously handicapped personally.
II. PORTENTS OF FUTURE EMOTIONAL UNHAPPINESS
Authorities are sufficiently in agreement to Justify
the belief that some types of behavior difficulties appear-
ing during the developmental years are related to the occur-
rence of serious emotional unhappiness during adulthood. It
may seem unduly pessimistic to think of childhood, commonly
pictured as a happy time of life, being related to the emo-
tional unhappiness of adulthood. Perhaps it is more realis-
tic than pessimistic.
All children who display unhealthy behavior are not
destined to a life burdened by an emtional unhappiness.
Many boys and g1rls who exhibit a variety of apparently un-
healthy behavior patterns will grow into fairly wholesome
cit1zens'. The troublesome little fellow who plagued his
teacher all year with his seemingly "primitive" behavior
surprisingly beoame a law-abiding, successful citizen aItl
parent. And the little girl with "pig-tails" who was unable
to concentrate on her studies and who displayed heights ot
excitement or despair over seemingly unimportant things may
become a capable teacher. The interpretation ofbehavlor
during the years of childhood is a highly complex process.
Before any action can be determined, a healthy understandingrequires much concentrated study.
The eVidence. Observational practices tend to sup- ---------
port the thinking that the years from birth through the age
of eighteen are the mosttr,ying years of all. This is in
contradiction to the usual view that childhood is free from
much emotional turmoil. The process ~f birth, altnough in
itself not as much of a psychological shock as Rank26 and
others would have believed, is an event which initiates a
series of troubles for the immature human being. Cameron
i: described it as follows:
From the standpoint of the behavior disorders the
most important new event in birth is neither head-molding
nor anoxia. It is neither possible intracranial injury
nor hypothetical psychic anxiety. It is the introduction
of a new dependence upon another indiVidual's convenience
and good Will. No longer are the newborn's needs satis-
fied as they arise, a.utomatically, by bis own and his
mother's machinery.2(
This dependence is mo st eVident during the early years.
It is in'troduced by the. birth of the child and is continued
by the ensuing necessary adjustments to his environment.
During the 'formulative years, he is developing confidence in
himself, the skills necessary to overcome his difficulties,
and psychological and economic independence. It is during
26 Otto Rank, The Trauma of Birth (New York: Har-
court, Brace and Company, .lnc., !'9'29),P. 237.
27 ~orman CameI'Q".~. PS1Cbol0ll; of Behavior Disorders
(~BoBton:HoughtonMifflin C0I!1pany, 19~), p_. 2.i
;j
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this span of childhood'growth that his life-problems can
overwhelm his developing personality and he may well become
thoroughly defeated in many of his attempted adjustments to
new situations. The test in personality development involves
the length and weight of frustrations which can result in
damaging chronic emotional tension.
Many school children worry habitually. In addition,
during these formulative years, children are subject to more
serious psychological difficulties. These disturbances are
not always diagnosed in the terminology which is used to
describe adult psychological illnesses. Nevertheless, children
experience like patterns of mental and emotional difficulties.
And such conditions interfere with productive actiVity and
with normal social interaction among children as well as adults.
The preceding concept is generally accepted by psy-
chiatric opinion and by studies relating to the incidence of
mental illnesses among children. Lamm2S found that neuroses
account for more than half the chronic illnesses of childhood.
He, alB:), expressed the idea that neurotic tendencies can be
observed early in the life ot children and are evidenced by
such disturbances as constant crying, vomiting, and sleepless-
ness.
; .. 2g Stanley S. Lamm, "Physical Expression of Psycho-
genic Disturbances in Children, II Journal of Pediatrics, 20:
237-43, February, 1942. - -50
Seventy-eight urlselected prescboolchildren were
examined by Despert29 in an effort to determine the incidence
of neurotic reactions at this age level. Of the seventy-eight
children, thirty-five displayed anxiety serious enough to be
considered neurotic. The frequency and intensity of this
unhealthy tendency interfered with the normal functioning of
the personality. She concluded that anxiety is commonly
observed in young children, and it can be said that not one
of the seventy-eight children was totally free from anxiety
manifestations.
Expert opinion and reports of investigations display
sufficient indications that fUll-fledged disease syndromes
have been isolated and diagnosed during the formulative years
of childhood. Among these studies were BradleY's30 report
on schizophrenia in childhood, Kasanin's31 examination of
manic-depression in children, McCowan's32 investigation of
children's hysteria, Despert' s33 inquiry into anxiety neurosis
29 J. Louise Despert, "Anxiety, Phobias, and Fears in
Young Children, with Special Reference to Prenatal, Natal and
Neonatal Factors,1I Nervous Child, 5:g-24, January, 1946.
30 Charles Bradley, Schizophrenia in Childhood (New
York: Macmillan Company, 19'41), p. 3ZJ:'7. -
. 31 J. Kasanln, IIAffective Psychoses in Children,"
American Journal 2!. Psychiatry, g7:g97-926, May, 1931.
. . 32 ·p. K. McCowan, nHysteria.-in Childhood." Abstracted
by Christopher Rolleston in British JournaJ. of Children's
Diseases, 35:301-2, October-December, 1935. -
33 Deapert, loc. cit. --51
among children, and Bermanls3~ study of obsessional neurosis.
These studies offer proof that symptoms of ps.1chological
J 1 disturbanoes do occur in ohildhood.
'1
,] The question now arises, do children who show emotional
j
1 unhappiness of certain patterns develop serious personality
difficulties during later years more often than children who
exhibit little emotional tension? Concerning the relation
between early behaVioral oonditions and adult emotional
health, Lurie and his co-workers pointed out from their studies:
The statement has often been ,made that most adult
patients with psychoses smwed manifestations of psychio
abnormal1ty in childhood. The findings in this study
(of psY~botio children) would tend to corroborate this
belief.",'
Benjamin Spook, in answering the same question, stated
that "now we know that emotional diffioulties of varying
degrees are well-nigh universal, that they usually have their
origin in infancy and ch1ldhood.n36
With some logic Gertrude Drisool137 stated that
3~ Leo Berman, "The Obsessive-compulsive Neurosis in
Children, n Journal of Nervous and l-1ental Diseases, 115:26-
39, January, 1942. - -
. 35 Louis Lurie, Esther B. Tietz, and Jack Hertzman,
"Functional PSYChoses in Children," American Journal ot
Psychiatry, 112:1173, March, 1936. --
36 Benjamin Spock, "Emotional Health of Children as
Viewed by :the Modern Sc~oQl Physician," Progressive Eduoa-
~' 16:186-87, March, 19~O. .
t,. 37 Gertrude P. Driscoll, "Mental Health of Children--
Responsibility?" Teachers College Record, 66:503, May, 1945.52
children do not outgrow emotional unhappiness any more than
they outgrow physical shortcomings.
Essentially in agreement with the preceding thinking,
Bender wrote:
The greatest error in diagnosis has been the failure
to recognize many cases whose subsequent course has only
too convincingly revealed the destiny of the
3
ghildWh1ch
Should have been evident from the.beginning.
Do children experience emotional unhappiness? Most
autborities are in agreement that children suffer from emo-
tional difficulties varying from mild to very severe adjust-
ment problems.
Is there a consistency of emotional patterns from child-
hood to aaulthood? Investigations revealed in their findings
that children who show emotional instability of a major or
minor nature are likely to maintain or develop handicapping
portents of future emotional unhappiness.
3g Lauretta Bender, "Childhood Schizophrenia, II Nervous
Child, 1:504, Spring, 1942.CHAPTER IV
SOME CAUSES FOR BEHAVIOR DIFFICULTIES
When unhealthy behavior occurs, the first impulse may
be to admonish or reprove the one responsible. . To understand
the child and his problem, the first thing to do is to discover
the cause or causes for his difficulty. '~en a physician.
. examines a new patient, he endeavors to find the causes for
the distress, then treats it at its source. This is a good
rule for the adult that w:>rks witn 'children as well as the
doctor. It is even more important to discover and remove
causes than to correct the child who exhibits unsatisfactory
adjustments •
The causes for unhealthy behavior are multiple. The
child is not personally responsible for all his behavior
} diffieulties. Much unhealthy behavior may be traced to the
)
child's physical and social environment. A single dif'ficulty
may be the result of a combination of influences. This 1s
the principle of multiple causation. As an example, truancy
may result from a combination of such factors as a disorderly
home, uninteresting school experiences, physical handicaps,
rejection by playmates, mental retardation, severe discipline,
and unfriendly school personnel. Deceit springs from such
experiences as parental discord, stern discipline, low
intellectual performances, maladjustments, unsocial attitudes,I. IN THE CHILD Ai~D HIS ENVIroNMENT
a good nightls sleep.
naturally unhealthy. If the child displays unhealthy behavior,
it is either because he is weary, ill, under too much restraint,
or forced to conform to the fussiness of' some adult who needs
(New 1 Mary H. LeWis, .An Adventure With Children
The Macmillan Company, 1929) , p. 151. York:
slow progress, and hos'tile adults. A large number of factors
combining to produce a problem child make a complex of inter-
related adjustments. His behavior is to be explained by his
individuality, that is, such as his continuity of personality,
his acceptance of self, his social acceptance, and his social
ideals. Lewisl stated that the behavior of a child is not
The personality of the child is a total dynamic phe-
nomenon. It may be broken down into categories of needs,
which do not exist in isolation. These needs have for their
I sources, physiological, cultural, and educational influences. 1
.~
;} They may be indicative of fundamental biological wishes or
iJ
,I desires in the individual, of conditions that are lacking and t\
~, that should be fulfilled, or of ideals and arnOitions acquired
! through education. The satisfaction of these needs animates
a growing personality into patterns of healthy behavior. The
failure to satisfy these needs is incentive for patterns of
unhealthy behavior.Fenton2 accepted on the basis of eVidence that the
55
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.~ causes of unhealthy behavior in the lives of children are
1
t not likely to be revealed by a mere observation of their un-
J
1 successful experiences. The study of the child's needs and
·i
the extent to which they are met is more deeply significant
and revealing of the important dynamic factors in his per-
sonality development.
One has to know not merely that the particular child
is over-aggressive, too self-centered, and frequently hostile,
but also what kind of a child he is in general, ~mat influences
in the past have played a part in his personality development,
and whioh ones are now affecting him. If the approach is
made in terms of needs, so many broad avenues of inquiry are
opened that the child as a personality is more likely to be
understood. Therefrom the conclusion is drawn that the under-
lying CBUses of much of the behavior difficulties are the
unmet needs in the developing personality of the growing child.
The need fQ£ ~ healthy b:ldy and~ physique ~
appearance. Peculiar personal appearance, bad teeth, adenoids,
deafness, malnutrition, speech and sight handicaps, etc. are
conducive to unhealthy behavior. Unusual physiological con-
ditions as low endurance, excessive energy, recent or chronio
2 Norman Fenton, Mental~ieneinSchool Practice
(stantOrd, California:" s_tanfor . oiversity Press, 1951), pp. 174-75.56
f;' interests r ate the child I s physical growth merely by compar-
ii
:~ Further and more deep frustrations result when adult
~~
i1lness, abnormal stature or weight, nervous instability, or
poor co-ordination hamper a healthy behavior. Other physical
conditions that promote frustrations are the child's manner-
isms, enuresis, or unusual sex activities.
Anyone of these physical weaknesses could be a cause
for unhealthy behavior. If the child is weak. or otherwise
physically handicapped, he may experiehce difficulty in his
adjustments to any such limitations. Such experiences may
result from his physical inability to play well with his age
~
~\
II (
II
-I
The need !9!: feelings 2!. security. No other need is
so significant psychologically "as theteeling of security.
:) group. His posture, carriage, co-ordination, or speech may
be inadequate for his age. He m~ be slow in his actions.
He may be deficient in energy.
& ison with age or grade norms rather than in terms of his own
t~
~,
~ indiViduality and growth trends. There is a rather wide
.~~
~ variety of patterns of activity, or physical style, or temper-
~.
I ament that falls within the range of IInormalcy.1I The adult
must be wholesome in his eValuation. It would be most foolish
to expect to fit all children into anyone pattern. For the
child and his adult sponsors not to understand and to accept
his own indiVidual growth process invites unhealthy behavior
in the child's personality development.j .
1t
~· ·
· :t
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It a:rfords the child not merely immediate absence of actual
insecurity but also freedom from fear for the future.
The morale of the home is usually the key to the
presence or absence of the feelings of security. It is the
basic consideration in the welfare of children. It is how
the parent s react to circumstances, how they feel about things,
that determine what influence factors "like poverty or illness
in the home will affect the child1s developing personality.
According to Fenton' s3 thinking,.environmental factors usually
do not influence children directly. The effects of external
stimuli are determined by the w~ they are reflected upon the
child from the parental attitudes.
Shaw and McKay, after a thorough study of the incidence
of broken homes among problem children and children with
behavior difficulties, voiced this opinion:
While our studies fail to reveal any consis"Gent
relationship between 'broken homes l and delinquency, it
appears that the subtler aspects of family life--the
attitudes and personal relationships within the group--
are probably important in the development of tendencies
toward delinquency, and are of particular significance
in the formation of the child1s attitudes, personality,
and oonception. of his role in relationship to other
people.... Apparently the emotional attitudes and
personal relationships, which after all constitute the
essence of family life, are more significant and forma-
tive in the development of the attitudes and behavior
patterns of the child than the formal and external aspects
of the home or any formal break. in the relations betweenits members.4-
The childI S feeling of security is dangerously weaken-
ed if his own relationship with his parents lacks the assur-
ance of being wanted and loved. 'I'he seourity which comes to
the child from satisfying relationships with his parents is
basic to his general "felfare. The forlorn, apathetic person-
alities of many children in the large ·impersonal world are
sorrowful evidence of the results of the unfulfilled need for
emotional security which is prOVided by genuine affection in
the good home.
The value of social ideals is important in the develop-
ment of a healthy personality. There must be a core of
meaning to life. It must be social rather than indiVidual-
istic. Angyal suggested in the folloWing quotation:
•••for happy personality integration a more or less
clear experience that one is using one I s life correctly,
that one is doing one's share in life, is needed••••
This br1ngs the aspect of duty, of some kind of meta-
physical obligation into one's life plan. The person may
formulate such obligations in terms 01' religion or ethics,
but even when it is not formulated in any manner it is
probably felt somehow by most people. This expresses
the need to s~rve With one's life a superindividual
co smic order.'
4- C. R. Shaw and H. D. McKay, "Social Factors in
Juvenile Delinquency," Report on the Causes of Crime, Vol. II,
~ational Commit tee on Law Observation and En?Orcement, Report
No. 13, Government Printing Office, Washington, D. C., 1931,
p. 393.
. .
5 A. Angyal, Foundations forA Science o.f Personality
(New York: CommonweaIthFund, 1'9111')";' p. 235. -59
The home which 'fails to express common interests,
affection among the members of the family, mutual good will
and forbearance, and a good sense of humor is fertile ground
for unhealthy behavior in children. This ground includes
troubled homes, homes with financial limitations or economic
fears, unstable homes, and broken homes. A child of such a
home may show marked fears in the customary activities of his
life. lie may exhibit eVidences of possible anxiety in the
form of general nervousness, excessive timidity, or disturbed
sleep. He may, even, lack a point' of view to give life value
and significance.
The ~ for social adjustment ~ recognition. With-
out social adjustment and recognition, the child's life is
unhappy and unsuccessful. If he rejects the sort of person
he is or conceives himself to be, if he does not like his
appearance or family status, if he is troubled about his
racial or religious background, he meets others with this
discord already present in himself. He is wU'riendly, prejud-
iced, intolerant, selfish, and hostile in his attitudes toward
others. His behaVior is really doing unto others as he has
already become accustomed to do unto himself. But if adult s
have singled the child out for preferment, he may develop. a
sense of being better than others, may have feelings of
superiority,' and may expect always to be accorded priVileges
and t avored treatment.60
The need for social adjustment andrecognition which
exists 1n all children is brought out most forcefully in
those who se experiences lie at the extremes of acceptance or I rejection. Aggressive behavior, which may be obnoxious, also
If the less annoying manifestations of fear or Withdrawal, may
j
~ represent the reactions of children who expect to be mis-
'I treated. The child who lacks social acceptance may find a
1 release of his own emotional tension in unhealthy behavior
!
-I
-t ,
toward society. A sense of well-being comes, only, from
knowing how to conduct oneself in social situations.
The child's sense of social acceptance is impaired
if he is not accepted as a member of the group at home with-
out resentment and jealousy by others. Further impairment
comes when he fails to achieve the feeling of belonging in
his circle of social experiences. His behavior will become
grossly unhealthy and he will break all legitimate social
decorums in his social world.
~~ill feelings ot competence. The feeling of
competence is closely related to the acceptance of self. It
is affected by the attitudes that others may express toward
him. The child wbo is Obviously different, whether he is
crippled, slow to learn, foreign-born, or deviates in some
other fashion, may be accepted by- his society as different
but not Without feelings of inferiority or incompetence.
.•.. fl61
Behavior difficulties may result if the child is
'I
·1. unable to do what is expected of him at home. Or if his ex-
periences at school and in the community are f ailing to ful-
fill this unmet need for feelings of competence. Such a
child feels inadequate and without self-assurance in his
general approach to life situations.
The ~ !£ accept the conditions, the realities of
his .Q!!£~. Reactions to the actual conditions of the
child's life influence behavior. These reactions reveal
evidence of adjustment to his limitations. Unhealthy behaVior
results from his inability to meet reality. The evasive or
escapist behaVior may be detected in the unhappy child's
daydreaming and imaginative flight s from reality.
The child with this unmet need is unable to accept
his own personal assets with a reasonable self-esteem. He is
unable to accept his limitations without compensatory or
escape reactions such as excessive daydreaming, stealing,
bullying, lying, revenge, or notable self-pity. Such a child
lacks control of his anger and other emotions. His relation-
ships with people are not in a spirit of co-operation.
~ need ~ experience curiosity and pleasure ~ ~
acquire active and varied interests. The child's curiosity, ---------
his wonder, and his hope are the richest sources of joy and
inspiration for his living. The attitude of the child toward62
the wonders of the un'iverse, the inspiration of natural beau-
ty, and the magnificence of the artistic, literary, musical
and scientific accompliShments of the human mind, is often
revealing of his personality development. This attitude and
his conception of himself and what he would like to become
are significant in the definition of his personality.
Without curiosity and pleasure, play, study, and their
allied interests are without inspiration to the child. With-
out active and varied interests, any actual or potential
abilities of the child remain fu:>rmant. Such a child is unable
to play alone happily, to work alone effectively, or sustain
any interests or hobbies. He is unable to formulate plans
and carry them out with self-direction appropriate to his age.
He is uninterested in new experiences, people, and things.
He does not seem to enjoy life, to be Vivid and happy and to
find the spirit of adventure in his work and play.
;;
'j
ii ~ ~ ~ be considered .§: developing personality.
(\
)1 The process of growth and development of children in the
IIi physical sense is easier to understand than is their develop~
ment in mentality and social maturity. The child, to be
considered a developing personality, needs to have the oppor-
tunity gradually to assume responsibility for his Owrl decisions.
He needs the satisfaction of an accepted status in the home
and its environmen~. From this source, he needs a friendly.
;
!
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and sympathetio treatm~nt of him as a personality by his
parents and others in his life. The child as a developing
personality needs to have feelings of security based upon
the belief that his parents, especially, and also others,
have faith in his ability to adjust to the circumstanoes of
his life. This assuranoe of being trusted and believed in
is important at all times, but it is espeoially valuable when
the child is in trouble. He needs a friendly, supporting
relationship. There are oertain times when this need for
support is especially great in the'life of the child, for
example, in the transition from the home to the sohool.
If this need is not met, oonflicts or frustrations
will arise in the behavior of the child. He will grow up in
an atmosphere of increasing dependency upon parental guidance
and domination. He will lack decision, independenoe, responsi-
bility, and wholesome personality development.
II. IN THE GROWTH PATTERNS OF' BOYS .AND GIRLS
Children are not adults in miniature. They do not
think, feel, or react as grown-up people do. Physically,
mentally, and emotionally each child is a growing, changing
person with needs and potentialities which are his alone.
Otten the child who is difficult, whose behavior is
unhealthy, who is labeled "naughtyU or "badly behaved," is
only a ohild who has fail.ed to understand life and has not(.
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been understood by his peers.
Taba, Brady, Robinson, and Vickery gave 't"1eight to the
preceding statement as follows:
A child I s experiences in his fam1ly and soc1al group
play a large role in shaping his ideas of what is right,
what is wrong, and how people should behave. From this
background a child gets whatever skills he may have in
settling differences, in making friends, in winning
status. From this background he draws his values: he
gets his cues on what is importan"t and unimportant about
himself, his family, his school, and bis relations to
other people. These learnings in turn detegmine what
mot1vates him and what has meaning for him.
General stages of growth. Studie 6 have been made to
provide a generalized picture of the different age groups.
Jersild,7 Gans, Stendler, and Almy,S Hildreth,9 and others
prOVide research that shows the characteristics and needs of
children, the sequence in which skills and interests develop,
the ways in which the patterns of the child are directly
influenced by his physical development.
G-ans, Stendler, and Almy wrote the following explan-
6 Hilda Taba and 0 thers, DiafIosinE. Human Relations
Needs (Washington: American Counc~ on Education, 1951), p. 1.
7 Arthur T. JersUd, Child Psychologz (New York:
Prentice-Hall, Inc., 1947), 623 Pp.
g Roma Gans, Celia Burns Stendler, and 1-1111i6 Almy,
Teaching Young Children (Yonkers-on-Hudson, New York: World
]jook: Company, 1952), 454 PP. .
9 Gertrude Hildreth, Readiness for School Befinners
(Yonkers-an-Hudson, New York: World BOO'lt Company,950),
).~2 Pp.ation regarding growth" patterns:
Certain rather generally accepted expectations for
each age-level in the early childhood period have been
derived from longitudinal studies of children and from
the experiences of schools that have grouped children
according to age. Although these can give the teacher
a perspective on growth. they should not suggest that
every child 01~ a particular age will conform to expecta-
tions for that age. The knowledge of the sequences of
development is more important for understanding children
than is the identification of a particular kind of be-
havior with a particular age. This is especially true
in view of the fact that mo st of the studies from which
age-level expectations have been drawn have been carried
on with midclle-class children for whom cultural demands
may cause the emergence of certain types of behavior
earlier than others. As intensive research with chil-
dren from a variety of backgrounds is carried on, it is
not unlikely that present age-level expectations may be
reVised or that some mo re generally applicable develop-
mental gUide lines may be devised.~O .
Jenkins, Shacter, and Bauer prOVided the following
description of behavior experienced by children during cer-
t a1n stages of growth:
Much of the behaVior that is typical of no rmal children
1s exasperating and irritating to adults. We object to
the slx-year-old' s being quite so noisy and boisterous,
and we wish he wouldn I t fidget so. And when our pre-
adolescent 10ses all the good habits of orderliness and
cooperation that we have worked so hard to build up, we
tind it very discouraging. But if we can learn what
msy legitimately be expected, we will save ourselves and
our children much unnecessar.y heartache and bewilderment.
We will not make the mistake of regarding as wrong or
abnormal, behaVior that is perfectly normal for the child's
age and level of development. 1
10 Gans, Stendler, and Alroy, 2E,. ill., p. 32.
11 .
Gladys Gordon Jenkins, Helen Shacter, and W. W.
Bauer, These Are Your Children (Chicago: Scott, Foresman
and Company, I'9lr9T;P'. 11., ~
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i growth. They will differ several degrees in their adjustment
\
'! to the various personality problems. The difference in the
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It is necessary' to know, then, the general stages of
development 'through which children must pass if their be-
havior is to be recognized as acceptable. A study of the
needs and growth patterns of the individual child may provide
guidance for his development. This background of a knowledge
of the whole sequence of growth needs may serve as a means of
averting unhealthy growth adjustments;
Individual growth patterns. Although the majority ot
children are essentially similar in their sequence of growth,
no two children, even in the same family, are alike in the
way in which they pass through the developmental sequence of
several degrees denote ~mether the behavior reaction is healthy
or unhealthy.
Some children will meet the situations af life with
eagerness, head oni others will be more phlegmatic, less
easily excited. Some will be easily guided from birth; others
will seem to be bubbling over with an independent aggressive-
ness from an early age. Some children will have great vigor
and vitality; others will seem to have less stamina, less
abllit¥ to meet whatever life presents.
Jenkins and her co-authors gave the following diagnosis
in regard to childrenI s behavior:
1.
;.
:<:
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Within the rang"e of "normal" some children will develop
physically much more rapidly then others, some much more'
slowly. Yet in the total progress 0 f growth each child
will reach normal adulthood. In every group there will
be some children ahead of the others of their age physi-
cally, mentally, and emotionally, and some who are
behind in one or all aspects of development. It is im-
portant in understanding the child to know the individual
rate of development--is this child a fast-maturing child
or a slow one? The f aster-maturing child may need oppor-
tunities to go ahead of his age group. The slower one
may need to be watched for fear h~ will be pushed too
hard or overstimulated in an effort to keep him with the
majority of his age group. We are usually a't'Tare of the
need for the mentally z'etarded child to be allowed to
take things at a different pace from his age group. We
are not always so keenly aware of such special needs
among children in the normal group who merely mature
slowly.12
Children do not, always, progress at the same rate in
all aspects of their development. These differences provide
causes for many behavior difficulties. Jenkins, Shacter, and
Bauer implied this thinking as follows:
Some children seem to grow more· smoothly then others,
eo that at any given age they are mentally, emotionally,
and physically at an equal level. There are indications
that these children may have less difficulty in growing
up and show fewer behavior problems than those 'Who grow
rapidly in one area and mer e slowly in another. A child
may develop rapidly mentally so that he seems ahead of
his actual age group, but at the same time may be imma-
ture in his 80ciel growth. It would not be fair to judge
such a child by one area in which he is advanced, and.
scold him for not living up to the same level in all his
activity. We must knO'tll all sides of a child's develo12-
ment if we are to understand him and meet his needs.l )
Growing-up does not always flow smoothly toward adult-
12 Ibid., PP ~ 12-13.
13 ~., P. 13•hood. Growth is alwayi3 continuous, but it is not always
peaceful and stea(jy. Swift-flowing currents of desires,
eddies of doubt, billowy waves of fear, jutted banks of conven-
tional restrain, and such confuse the child as well as the
adult in living life. Sometimes there will be periods of
time during which the child seems to stand still in hie
development. At other times the child may even seem to go
backwards; he may not seem as independent and as aggressive
now as he did a short while back. Sometimes these slowing-up
periods come before a new spurt in 'growth. 'l'here is a pause
in growth, for instance, before the growth spurt which marks
the beginning of the adolescent period. Such growth patterns
invoke the conviction that much unhealthy behavior may result
in the Child's development, especially, if there is a failure
to recognize and understand the child's dilemma during these
trying experiences of grow1ng-up.
Growth~ be encouraged. Children cannot be made to
grow, but growth can be encouraged and stimulated by the pro-
per physical and em::>tional care. Without gUidance the child
wiJ:l grow in some measure toward maturity. He will'reach
adulthood after some fashion. This study recognizes an inner
force, Which is ineVitable, that provides certain stimuli for
the growing-up process. But will the child fulfill his growth
possibilities without adequate care and supervision?This question was anssered by Jenkins and her co-
workers in their search to find the reasons for the differ-
ences in the growth of children:
The child needs good physical care, for we know that
a fatigued child, a poorly nourished child, or a physically
ill child cannot develop as fully as he might otherwise.
Good food, freSh air, protection from disease, the correc-
tion of physical defects, plenty of exercise and outdoor
play, balanced by relaxation and !,est--all these are
esserE-ial for the best development of a ohild' s personal-
ity.
The child's behavior mirrors his development and fur-
nishes clues as to the stage he has reached. Unhealthy be-.
havior may result if opportunities are not afforded the child
to reach ahead, to take the next step, with the right amount
and kind of stimulation at the right time.
In obserVing children and evaluating behavior, Jenkins,
Shacter, and Bauer summarized the growth patterns of boys and
girls with the following description:
He cannot learn either reading or independence until
he has reached a stage in his growth at "Thich he is ready
to learn these things. If he is pushed shead too 800n,
if too much is expected of him before he is ready, the
discouragement may react against growth instead of help-
ing it. On the other hand the child may be slowed up in
his growth if his parents or teachers do not recognize
when he has reached a point of readiness for the next
step. If the child is kept dependent when he has shown
a desire to be independent, he may either rebel and take
the independent step himself, or hold back and lose in-
terest. The little child who reaches for his spoon shows
a readiness to take a first step toward independence from
Mother in feeding himself. If Mother will not give him
the spoon because he is 'messy' 1n using it, the child
14 ~., p. 15.70
may later refusetb feed himself when Mother decides he
is ready to do so. If a child is ready for the next step
in arithmetic, and is kept back until the slowest member
of the class is ready, he may lose interest in trying to
take the next step, and fool away his time.15
Each child needs to teel that the adults about him
like him and are interested in his welfare. It this feeling
is lacking and if the child feels unwanted and unloved,
growth may result in behavior difficulties. p~ understanding
of how his home and neighborhood affect his growth; what his
routines and social habit are; how he gets along with other
children, his parents, or his peers; and, what problems he is
facing and what he is learning are fertile soil for unhealthy
,,, behavior patterns.
:1
! \Vhen a child is tense, anxious, unhappy, out of harmony
~;:'
" with his parents or his environment, frustrations will result
to hamper his emotional security and happiness as well as to
impede the'fullest realization of his potentialities. A child
will grow best if his home and school proVide an environment
of warmth and acceptance, in which he can feel that he belongs,
that he is liked and needed.
III. THE SIDU-1ATION OF CAUSATIVEFACTORS'
Every child behaves in ways which will bring him some
form of satisfaction of his basic needs. This behavior
15 . ~., PP. 15-16.. ;
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involves the child and: his adjustments to lifeIS many and
various situations. If the circumstances of his life do not
offer reasonable opportunities for healthy kinds of satis-
faction through wholesome and acceptable behaVior, then he
may seek satisfaction in substitutes of various patterns.
Often the substitution is cause for unhealthy behavior because
of its devious and circuitous routes. It is not, ordinarily,
consciously recognized by the child himself for what it is.
Every child appears to have his own particular activity
pattern, eVidenced from birth in the kind and number of move-
ments he makes. He also has a characteristic physical style,
his own way of carrying hi 8 body and moving from place to
plac.~ There are also marked ind1vidual differences 1n
temperament. P~l these aspects of development are related,
and all are important attributes of personality. Causes for
behavior difficulties result when the child encounters con-
flicts between his desires and the environment in which he
lives.
Children are complex beings learning to function in
and adapt thems elves to a complex world. What they do at any
given moment 1 s determined in part by inner needs and drives,
in part by the immediate situation in which they find them-
selves, and in part by past experiences. From this po1nt of
View, behavior always makes sense. Every child does the best
he can with what he has,at hiscommand. He 1s not capricious"
~
i
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but rather bent on maKing some kind of aujustment between
pressures that operate from within and witrout. 1 1here1n lies
the causes for behavior difficulties.CHAPTER V
!-1ENTAL HEALTH--A CHALLENGE TO THE TEACHER
A joint committee on health problems in education of
the National Education Association and the American Medical
Associationl agreed that mental health in its broadest sense
has come to mean the measure of a person's ability to shape
his environment, to adjust to life as he has to face it and
to do ED with a reasonable amount of satisfaction, success,
efficiency and happiness. Norman Fenton2 implied in his
study of mental health that the healthy human mind promotes
wholesomeness or healthfulness. He defined mental wholesome-
ness as the adjustment of individuals to themselves and the
world at large with a maximum of effectiveness, satisfactions,
cheerfulness, and socially considerate behavior, and the
ability of facing and accepting the realities of life.
Therefore, this study may rightly conclude that mental
health (X)nsists of the ability to live with other human beings
within the limits impo sed by bodily equipment, happily,
productively, and without being a nuisance; that everyone is
1 Joint Committee on Health Problems in Education 01'
the National Education Association and the .American Medical
Association, Mental Health in the Classroom (Chicago: Ameri-
can Medical Association, 19"50)-;-p'p. 65.
2 Norman Fenton, Ment 81. Hygiene in School Practice
(Stanford, California: stanfQrdUniverB1ty Press, 1951),
p. 455.'; mental health in education? vthat are the influences that
'I
~ mental health should exert in education for the teaohing ani
f training for a more wholesome and healthy human behavior in
fl
'r\.
74 .
at times, and to a:>me degree, selfish, hateful, fearful,
thoughtless, lazy, sensitive, oowardly, deceitful, unfriendly,
and illogical; that those with mental illness differ from
the healthy in that the above-mentioned traits appear more
often, are more intensive, or result in behavior that offends
society; that no human is, or ever oan be, completely adequate
at all times; that every individual oan benefit from learning
new teohniques of thinking, feeling, and living which 'Will
help him in solVing his everyday problems.
I. THE ROLE OF MENTAL HEALTH IN EDUCATION
With this brief preview of mental health, many ques-
tions arise from the recognition that too many of yesterday's
children are today I S unhealthy adults. What is the role of
our tomorrow's society? Who shall be the ones for deteotion
and diagno sis in the oonflicts and frustrations that arise
in every complex human meohanism, involving physical, mental,
social, and emotional factors?
~ soope 2!. mental health in education. Fenton
defined the scope of mental health in the following manner:
The modern definition of the total field of hygiene
1s the preservation, inoulcation, and promotion of those
.
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conditions or influences that lead to the most effective
development of the personality of the individual and his'
most interesting, wholesome, and useful life in society.3
Hygiene in the school sense consequently no longer
means merely the protection of children from hygienic condi-
tions unfavorable for wholesome growth but also the preserva-
tion of their mental healthe Mental health's role in educa-
tion would include all the actual experiences of the children
under t he influence 0 f the school.
The influences of mental health in education. Mental - -,~-
health has not established a recognized place in education,
according to Shaw and McKay, who voiced these statements:
In spite of the efforts of the progressive educators
to train the 'whole child,' we find, in actual practice,
little recognition on the part of the majority of schools
and teachers of needs other than those served by the
traditiona! attitudes and educational procedures. \Vhether
or not there is recognition of the f act on the part of
teachers and school administrators, the school provides
not only academic training but much of the basic training
for later social and emotional responses as well.
Like the preceding thinking stressed by Shaw and McKay,
educators5 reflected a sameness concerning the place that
3 ~., p. 4.
4 C. R. Shaw and H. D. McKay, Social Factors in Juve-
nile Delintiuencf (Washington, D. C.: United: stateslrovern-
ment prInt ng 0 fice, 1931), p. 96.
5 J. Murray Lee and Dorj.s May Lee, The Child and His
Curriculum (New York: Appleton-Century-Crofts, !nc7';'J.950),
P. 110.!
5
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mental health has in educational practices. In this countl"Y,
the people have pretty much pinned their faith on education,
and they maintain a magnificent school system at great cost,
but there are a great many other things that are germane to
the development of children which they must get outside the
school. In most actual classroom situations, the satisfaction
of the special needs of a vulnerable group is either unrecog-
nized or deliberately neglected.
The problem of providing for all the needs of all the
children 1s a huge responsibility'. Education recognizes the
principle of IIlearning by doing l1 as vital in the development
of the child. This principle was early recognized as an
essential element in all learning situations. "Learning by
doing" .applies to the social and emotional phases of life as
well as to those classified as mental. Yet the child with
social and emotional problems usually endures an unhappy
childhood, and then is pushed out upon the world as an un-
healthy adult.
p. A. Witty observed:
Elasticity in the school demand and freedom to develop
indiViduality are essential in the new school, if'
maximum growth is to take place. Uniformity and excessive
conformity are foe s to growth. Outmoded co des must be
abandoned, and we should aim, through cooperative recon-
struction of experience, to develop mre adequate values.
In this process of creation, coopera~ive endeavor is a
most important determiner of growth.
. .... 6 p. A. Vl1tty: uEnriching the Life Experience of Ex-
ceptional Children, II Schoql and Society, 39:106, 1934-.77
7 Charles Myron Reinoehl and Fred Carleton Ayer,
Classroom Admin!stration and. pu1§k Adjustment (New York:
Appleton-Century-crofts, I~c., 0), p. 525.
Whose responsibility is mental health in education?
Mental hygiene is gradually moving out from the mental insti-
tutions into the communities. Concern for human behavior is
shifting from recognized mental diseases to the unexplored
frustrated multitudes and their adjustment difficulties in
personality conflicts. It ceases to be the treatment of the
recognized unhealthy few but the recognition of an unhealthy
society. This shift is serving to link together all who are
occupied in studying or dealing with human beings.
Teachers are occupied in studying and dealing witb.
children. Their professional training has prepared them for
Another influence 1n the school of great s1gn1f1canc,e
for the wholesome development of the child 1s the pup1l-
teacher relationship. Educators7 are agreed that all other
school and commun1ty agencies should cooperate and contribute
unselfishly to the healthfulness of this all-important school
relationship. But to provide such a wholesome and healthy
pup11-teacher relationship involves the many and variable
extremes of personal1ties in the children and the teachers
as well as administrators, school-boards, and many other
pressure interests that are clamOring for attention and
satisfaction of individual needs.!
f
't
i!
J
" .,
.
t
an important role in child development. Therefore should
they not be valuable agencies in the improvement 01' a peopleIS
mental health?
Superintendent Norris of the Kalamazoo Public Schools
wrote:
The important t.h1ng a teacher can give children is
sound emotional development to produce better rounded
individuals. This is as important, or more important
than factual information.8
A real school with live youngsters is a fascinating
place. At least, the teacher mus.t find it to be such. Day
after day there is a never-ending series of surprises. Often
the learning activities flow smoothly; sometimes, there is an
ever-increasing chain of disturbances.
The teacher must recognize that education is more than
the acquisition of knowledge. She must reali ze that her
children are experiencing difficulties in their physical, .
mental, soci al, and emtional growth and development. Probably
she is doing her very best. But her energies and resources
are too often exhausted before every individual child has had
his rightfUl opportunity to experience a happy adjustment to .
a disturbing emotional situation. More likely, the child
will be left to wallow in the depths of his own unhealthy
8 Rudolp G. Novick, IlHow Teachers Can Build Mental
Health,1l Todl3Y's Health, 29:24-26, November, 1951•:JI
t .,
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behavioral pUddles.
Teaching must undergo and is undergoing certain signi-
ficant changes. This trend in educational philosophy and
goals is indicated, by precept and practice, that teachers are
not equipped physically and intellectually to cope with the
whole child. Such a handicap creates an insecure and unhealthy
situation.
Anyone who visits schools often will sooner or later
see some youngster who has been temporarily banished from the
classroom because the teacher felt that the child's behavior
was upsetting the class. Perhaps he will be sitting in the
principal's office. Then, again, he may be standing alone
in the oloakhall, or in some other place of eXile. He may be
pretending indifference, or he may be indignant.
Any teacher involved in a like incident, and practi-
cally every teacher has experienoed something similar not
once but many times, has questions to ask. vfuy did the child
act 'the way he did? Will the punishment prevent a future
repetition? \Vhy did that particular child make the teacher
so angry? \v.hat effect did the incident have on the rest of
the class? What could have been done in advance to avoid
this clash?
Perhaps the observer might wish to ask a few questions
conoerning the unpleasant ,pupil-teacher experience or the
parents when informed. ..It may 'Qe that the child has some veryon a child's ways.
As the child's personality development is conditioned
by the. many f actors that have been mentioned, the reader is
able to recognize the limitations of a single-professional
approach to the problems of human growth and welfare. To
assure the opportunity for the education of the whole child,
efforts must be made to provide contributions from a united
interplay of talents. Each profession, with its own unique
methods, its own understanding ways of thinking and observing,
its own evaluated traditions and principles, has a contribution,
to make in this step toward the development of a better people
for a better ciVilization. The multi-professional approach
would be more effective than the mere sum of the separate
professions that compo se the endeavors to study and deal with
pertinent questions that he would like to have answered if he
dared voice his appeal. Nevertheless, it may have been a
very unfortunate eXperience for this particular pupil-teacher
reIationship.
This is but one of the many frustrations that may arise
in a classroom to thwart the learning process as well as to
increase the difficulty for healthy personal adjustment.
There are a great many frustrating things that may happen to
children who are in the process of grol'l1'ing up and learning to
adjust to an adult world. They must, eventually, conform to
adult behavior and customs which places cultural limitationshuman beings.
II. THE il'EACHER t S ROLE
responses are the results of the interaction of environmental
pressures and the satisfaction of individual needs. Such
enVironmental factors include the atmosphere and structure
(New 9 Maud A. Merrill, Problems of Child Delinquency
Houghton-Mifflin Company, 19wr), p. S.
10 Ibid 23 _., p. •
The harvest from this thinking is that indiVidual
Maud A. Merrill voiced the following opinion:
Child development is a result of the complexity of the
prO-blems involved in the acquisition of acceptable pat-
terns of social behavior or the development of the kind
of personality that is capable of acquiring acceptable
behavior patterns.9
In further study, Maud A. Merrill stated:
Essential to understanding a child is seeing him in
relation to the factors in his social environment which
determine in such a large part his response to that en-
vironment.lO
It is common knowledge that t he weltare of the people
in a given community situation, whether it be rural or urban,
county or s tate, the United States or the world, depends upon
the emotional maturity and emotional well-being of the indi-
viduals therein. The converse is equally true, that the
well-being of an individual and his achievement of emotional
maturity depend upon his environment.
York:g2
of the home, economic status of the parents, parental occupa-
tions, home relationships and family control, recreations,
companionship, and the use of leisure time.
This interaction of the individual with society results
in a maze of riddle-like behavior patterns. The ray of hope
is the fact that both human behavior and rocial institutions
can be Changed if preventive or corrective measures are the
results of proper analys1s and treatment. These facts empha-
size the logic of a united effort approach. Moreover, such
efforts would provide the basis for improving human relations,
for releasing constructive human potentialities, and for
modifying social institutions for the common good of all.
~ teacher's contributions. In these efforts, the
teacher has an important role or roles to play. From the
historical point of view, the educator's first responsibility
is to impart factual information. This role will always be
one of her responsibilities. But it has been overemphasized
at the expense of the other roles Which teachers have or
should assume.
As important, or even more important, is the teacher's
responsibility for the personality and character development
of the l~ole child. In this role of parent supplement, the
teacher is in a strategic position to foster positive mental
healthfulness. In this capacity her concern is not with thementally disturbed child or with mental 1llnesses but with,
well children. Her efforts must be directed toward increas-
ing the pupil's efforts to adjust to external and intern8~
stress, to enhance his capacities to live a productive, satis-
fying life, and to aid him in maintaining a healthy behavior
as the key to effective personal and social living in our
democratic society.
~he teacher's third contribution is that of case-
finding and referral to proper authorities. Again, the teacher
may be seen in a most strategic po s1t10n. As Dr. Gordon
Stephens toId the International Congress on Mental Health:
They hold the key observation post. They deal with
children over a highly significant stretch of time,
singly as well as 1n groups. They have a golden oppor-
tunity to work together with parents and other teachers
in learn1ng about each new Child, his past history and
his personality.ll
This affords the teacher a golden opportunity for the
early recognition of problem children and children with prob-
lems under her influence and supervision. This recognition
may come long before the specialist or even the family
physician has had an opportunity to diagnose them.
~ ~ good teachers have? In answer to the question
that stems from the discussion of the teacher and her multl-
responsib1lity, "What do good teachers have?";I. D. Weeks
llNOVlck, it 26 .2.E,. ,L.., p. .•commented:
Men and women engaged in the ministry of teaching
want security, desirable social relations, an opportunity
to achieve, wholesome family life, and peace of mind.
Teachers can hardly be expected to guide children and
youth into Wholesome life pursuits until they see reason
and meaning in the universe. A oneness of self is a
pre-requisite to an integrated, unified world.
Teachers, builders of men, architects of the future•••
that will bring genuine happiness to you. In so doing
you will make an indelible impact on youth heretofore
felt by so few. It is the greaf~st task that we can
assumej it is worth the effort.
Educators must be emotionally mature and grown-up.
The status of tomorrow's mental health is, essentially, the
responsibility of the teacher. As an emotionally mature
person, she mcltes aVailable to the children a liVing example
of a healthy personality, of mature attitudes and feelings
l'lhlch the children can take over and make a part of their
own personalities. This involves again the principle of
"learning by doing."
The teacher, more than any other human agency, is in
a position to make this important contribution to the develop-
ment of a multitude of healthy personalities. She has this
position because her influence is exerted over long periods
of time, during the formative and impressionable years of
Childhood and adolescence, and because she enjoys a prestige
l'
;
f.
12 I. D. Weeks, "What Do Good Teachers want?", School
~ Society, 67:l07-g, 1949.with her pupils which is heightened by a people's illusions
about the omniscience of education.
The emotionally mature educator can prof1t by these
advantages and turn them to her pupils' happiness. by example
and precept she can contribute to her children's progress
toward making healthy and comfortable adjustments in their
school experiences and with their classmates, which can be
carried over into their adult life.
On the other hand, the emotionally handicapped teacher
faces serious difficulties in the pupil-teacher relationship.
Neither by example nor by precept can she accomplish the
anticipated results of the emotionally mature fellow teacher.
her pupils will suffer as well as she in this unhealthy situ-
ation.
Dr. K. Richard Johnson, president of the National Col-
lege of Education, wrote:
We can't expect to develop well-adjusted future citi-
zens unless we begin staffing our country's classrooms
with well-adjusted teachers•••• ~here is no reason to
expect that teachers unable to conquer their orm person-
ality handicaps will be of much help in developing
healthy-minded students.
There is wide agreement that poor pupil-teacher rela-
tionship is the most traumatic and crucial frustration
which a child encounters in his school life. There is
also general agreement that the maladjusted teacher is the
most important factor in this poor relationship.l3
13 NoVick, 2E.. m.,p. 25.I Society's greatest concern is the teacher who dares,
to choke out initiative, spontaneity, and other eVidences of
healthy growth to the extent that pathological submission on
the part of the child is the only acceptable behavior reac-
tion. In such a pupil-teacher situation, opportunity is never
afforded the child to voice one small, polite, righteous
peep against such crippling frustrations. Such children may
well form the chief reservoir for future mental unhealthiness
in this society.
A re-evaluation of ~ teacher's educational require-
ments. The importance of the teacher in molding personality,
and in determining, in many ways, the types of adjustment her
pupils are going to make in the world outside, calls for a
re-evaluation of her educational requirements. The curriculum
of teachers' colleges and colleges of education must be
reorganized to prepare their candidates for the multi-responsi-
bility of educating the whole child.
"All teachers, regardless of grade taught or age taught,
should be familiar with the elementary principles of mental
hygiene, II writes Dr. Robert H. Felix,14 chief of the Public
Health DiVision.
Teachers must also have some knowledge of the funda-
14 Novick, ~. cit., p. 24, quoting Dr. Robert H. Felix,
chief of the Public Hearth Division.mentaJ. laws of social relations and institutions, and of the
cultural development, customs, and beliefs of mankind.
OJemann and Wilkinson, in their studies, pointed out:
Teachers, to be effective guides for learning, must
know their pupils not as entities in the classroom but as
liVing personalities, With ambitions, attitudes, conflicts,
and problems, coming from environments that vary greatly in
the encouragement or discouragement effected.15
It has been shown over and over, in controlled research
and in everyday classroom experience, that as the teacher
gains more insight into pupil behavior and the way in Which
it develops, her attitude changes, with marked improvement
not only in her pupils' mental health but in their school
achievement.
The teacher's education does not, or should not, stop
with her graduation from a higher institution of learning.
Education is a continuous, lifelong process. For this reason
the teacher must avail herself of every opportunity to keep
abreast of the times and in step with changes in philosophy
and methods in the educational field and the allied professions.
~ ~ watch~. A study of mental hygiene justifies
15 R. H. Ojemann and F. R. Wilkinson, "The Effect Upon
Pupil Growth of an Increase in Teachers' Understanding of
Pupil Behavior," Journal of Experimental Education, 1940,
PP. 144-45. -gg
the claim that mental illness is preventable, treataole, and
curable. A matter of utmost importance is an early diagnosis.
If the teacher is to be competent in her role of protector of
mental health, she must be aware of and responsive to those
danger signs by which a child sho't"ls that he is unhappy and
not attaining the success that should be his. Fortunately,
mental illness casts its shadow before it. The signs of
questionable mental health, which precede mental illness by
many weeks, months, or even years, must be matters of every-
day concern and understanding for the classroom teacher.
In the role of case finding, what does the teacher
look for? Typical symptoms of undue aggression in the form
of truancy, over-activity in the classroom, and other forms
of anti-social behavior are readily recognized, but their
significance is often misunderstood and their importance as
harbingers of mental illness is often overemphasized. The
so-called troublesome child does not behave so for purely
malicious reasons, but because his life experience and situa-
tion are such that he is driven to it 1n an effort to seek
some form of satisfaction for his hungry needs. This indicates
that deep beneath the aggressive behavior lies a chain of
events or conditions that led up to his actions. If this
chain of unhealthy associations 1s understood and remedied,
the child's pattern of behavior may be altered and lifelong
anti-social behavior and mental.illness thus be averted.These behavior patterns, when they become eVident, may ind1-
cate children with problems rather than problem children.
On the other hand, the shy, retiring, over-conscientious
or good child, who does not present a disciplinary problem
to the teacher of the classroom, is often overlooked. This
submissiveness in a child indicates personality problems.
The teacher must be alert to recognize and understand the
significance of this behavior 't'1hen it appears.
All teachers have had experiences with the child who
shows good or superior intellectual ability but does poor
school work. In such cases a careful search for emotional
barriers which prevent the effective use of their intellectual
equipment should be instituted.
Finally, teachers must be alert to sudden changes in
the attitudes, feelings, behavior, and scholarship of their
pupils. Such changes may not be most significant as far as
the emotional well-oeing of the child is concerned. These
changes have causes, these causes must be understood and, if
necessary, corrected.
Too often, symptoms of unhealthy emotional reaction in
children are not viewed as being serious in nature Oecause
they show themselves in the social and psychological frame-
work of childhood rather than in terms of adult unhealthy
behavior. Young people sensing differences in their reactions
trom those of healthy children often lack the courage to seek90
help from adults who could be of assistance to them. Children
of the elementary-school age often lack the vocabUlary and
the ability to explain their sensations to adults. And, in
many such situations, the typical reaction of the adult who
observes a child displaying incomprehensible or Usilly"
behaVior is one of irritation and resentment. These adults
tend to hold the child responsible for his own emotional
self-control and to make no effort to View the child objec-
tively.
Who ~ responsible? Should the people have a respon-
sibility in providing preventive measures that would dis-
courage the continuance or accentuation of personality dis-
orders in childhood? This study feels that the answer is
"yesl"
Not only should teachers be better informed in the
recognition of early symptoms which point to possible develop-
ment of emotional disorders and equipped with capacities to
differentiate these behavior patterns from others which are
of little significance but also the people should afford fo~
their schools periodic psychiatric examinations of their
children and teachers. The people should insist that the
r'
present high degree of emphasis given to subject-matter
aChievement and to "normal" progression through the various
grades and subJects shoul.d be replaced by methods more suitable
to problems arising from indiVidual differences among children.91
Further, they should insist that teachers be informed of the
need for a "therapeuticalII viewpoint toward the mental health
of their children and that the classroom atmosphere be
mentally hygienic. The people should demand a personal
guidance program for their children throughout the grades,
either by freeing teachers from part of their group-teaching
activities and training them in the correct approach to
indiVidual child problems, by providing enough mental hygien-
ists to handle the personality problems which arise, or by
making both provisions.
Admonitions to the teacher. The emotionally mature --
and well-informed teacher can do much to prevent some of
these problems. In some instances the teacher may be able
to correct problems after they have arisen. Dr. Felix warned:
Until such times as a comprehensive program of assis-
tance to schools can be put under way, we must be content
to give teachers two homily but important bits of advice:
1. Donlt stick out your neck. With the best inten-
tions in the world, amateur psychiatrists can do lasting
damage to the emotionally unstable. As a matter of blunt
fact, learning to do no harm is one of the basic tenets
of mental hygiene.
2. Listen more and talk less. Teachers are trained
to talk; they should also be trained to listen. The
airing of problems is most important, and the teacher
must inspire confidence of children by permitting them
complete freedom to talk about their problemf6••without
fear of punishment, reproach, or mQralizlng.
16 NoVick, ,2.E. ill., p. 26, quoting Dr. Robert H. Felix.I
92
Like any other emotionally mature person, the teacher
must recognize her professional and personal area of respon-
sibility, competence, and the limitations. And without any
feeling that her efforts indicate failure, she must be ready
to call for help when her better judgment commands. To do
so she should be acquainted with the structure of her school
system and her community. The administrator, the adjustment
teacher, the school nurse, the school physician, and others
may be of great value in the diagnostic understanding of the
problems of children. Other community resources, as the
casework and family agencies, mental hygiene clinics, and
psychiatrists, may also be of much value in furthering the
understanding of behavior disturbances and in instituting
proper diagnosis and preventive, as well as, corrective
measures.
III. THE CHALLENGE
It is obvious that treatment of almost any malady
when it is in the embryonic form is more productive of results
than permitting the ailment to reach more advanced stages.
As an administrator and a teacher with several years of
experience, the writer of this thesis readily recognizes that
educational procedure and practice ignores that fact. In
the school where he now serves as an administrator, they lack
the proper setting for the beginning of a mental health93
program. Circumstances for the institution of a definite and
progressive program of mental hygiene in his school are
unfavorable. His community would argue against the program
because of its stage of infancy, no recognized needs, and the
prohibitive cost. Another dampening factor is the lack of
conviction among his teachers to prOVide for such understand-
ing, preventiveness, and correctiveness. Though he realizes
that this is a detriment to the youth they teach, he recog-
nizes the pressures that loom like mountains on the horizon
of effort to educate the whole child.
But teachers cannot reasonably continue to disregard
the challenge of mental health i1' their educational philosophy
for the education of the whole child is to be realized. It
..
is agreed that one of the major responsibilities of the
school is to the total person, with special attention directed
to facets of individual differences inherent in educational,
social, physical, and emotional growth and development of a
community's children.
Is it fruitless to expect to convince an employer, a
group of teachers, and the parents of a given school community
of their obligations to their children? The challenge of
mental he~th has provided the necessary incentives: (1) an
awareness of the need, (2) a will to meet the need, .and (3)
to a considerable degree, .the theoretical or even the practical ..
1 knowledge to accept. The .. teacher equipped with these incentiveswill find opportunity beckoning. More encouraging is the '
fact that many communities have available for their use, the
psychological services in their state who can show the way.
In every school community, the school and personality
development are inseparable. Their spirit and movement are
determined by the teachers in that school. Teachers can best
fulfill their obligations to their children and to the
society of which they are members by shaping the future for
the betterment of their community's future adults. The values
of mental health practices in promoting healthy and wholesome
adjustment situations for the personality development of
children are worthy of great consideration. If teachers fail
to recognize and accept the challenge of mental health for
making a better people and a better world where there is
emotional security and happiness, they will default on their
professional worthiness and worthtulness to their community.f
"
CHAPTER VI
SUMMARY MID CONCLUSIONS
To approach an understanding of what the school might
contribute to wholesome personality development, an energetic
and sincere effort was made to establish, through reference
to as many authorities as possible, what wholesome personality
development in children consisted of, and to discover through
similar means which home, school, and community influence~
promoted and which ones hindered or thwarted healthy peroon-
e~ity development. On the basis of this information, this
study arrived at certain conclusions with specific suggestions
to the school for recognizing and improving the mental health
of its pupilsj for prOViding in its organization a healthful
atmosphere conducive to a happy, steadily improving process
for the children in their varying and difficult developmental
stages of growthj and the po ssibilities of using psychological
resources outside the school's boundaries.
I. Sm.n4ARY
~ ~-adJusted child. The well-adjusted child is
that fortunate individual whose behavior is acceptable to his
society and whose mental health blends a wholesome environment
~ and himself into healthy, satisfying adjustments. In a more
~~.
1 detailed description, the literature surveyed pictured this96
child as a llgoing concern, II a living, active individual.
His well-being included a continuity in the pattern of his
personality. He was learning to accept himself at face value.
He was socially acceptable. His social ideals were the result
ot a healthy sense ot human values. The well-adjusted child
lias psychologically sound and ment~ly healthy; and as far as
humanly possible he exercised wholesome and acceptable adjust-
ment whenever and wherever frustration or conflict necessitated
a change in his pattern of living.
Behavior difficulties in childhood. As soon as the
child is born the stage is already set for him to begin his
grotrth and development toward citizenship. In due time his
behavior becomes modified as a consequence of the impact with
environment and the changes within himself that take place
in the process of maturation.
The behavior difficulties that children d1 spla.y are
assorted into many wrongs against self and society. These
l. wrongs are the result of poor adjustments in personal and
social experiences. In other words, the child and his environ-
ment have failed to maintain for his physical well-being and
to prOVide for him security, worthiness, companionship, and
variety to the extent that all his experiences are not with-
out some degree of adjustment difficulty in his behavior.
~ causee ~ behavior difficulties. Every child97
behaves in ways which will bring him some form of satisfaction
of his basic needs. This behavior is the result of the child's
adjustments to life's many and various situations. A child
appears to have his own particular activity pattern, evidenced
from birth in the kind and number of movements he makes. He
also has a characteristic physical style, his own way of
carrying his body and moving from place to place. There are
also marked individual differences in temperament. All these
aspects of development are related, and all are important.
attributes of personality. Causes for behavior difficulties
result when the child encounters conflicts between his desires
and the environment in which he is striving to achieve a happy
and successful citizenship.
Children are complex beings learning to function in
and adapt themselves to a complex world. What they do at any
given moment is determined in part by inner needs and drives,
in part by the immediate situation in which they find them-
selves, and in part by past experiences. From this point of
view, behaVior always makes sense. Every child does the best
he can with What he has at his command. He is not capricious
but rather bent on making some kind of adjustment between
pressures that operate from within and without. Therein lies
the causes for behavior difficulties.
The school' s opportunities. Wholesome personalitypractice.
development leads to the ability for the indiVidual to live
with other human beings within the limits imposed by bodily
equipment, happily, productively, and without being a nuisance.
That personality may have the opportunity for develop-
ing a wholesome balance of personal and social needs for an
inner satisfaction and peace of mind, it mus~ have direction
and guidance. Since the school deals wi~h children over a
highly significan~ length of time, both individually and in
groups, its first responsibility is an early recognition of
tho~e children with personality 'problems. In the role of
parent supplement, the school is in a strategic position to
afford children opportunities for effective personal and
social experiences for wholesome personality development.
Educators, both parents and teachers, must consciously plan
for children experiences with the right elements for building
healthy indiViduals. Such contributions will result in the
child" B later responsibility or irresponsibility as a citizen.
From the point of recognition through the adjustment
period in behavior the school must know exactly what they are
doing and how to go about doing it. Its personnel knolvs well
how to teach in a material way, but they are not so well
prepared to teach children how to live happily together. And
they are anxious to understand new ways, yet have received
very little down-to-earth help in putting new ways into99
To help the child effect a satisfactory balance be-
tt'1een his personal, social, and emotional status; the school
must start With a clear understanding as to why, and it must
continue with a definite effort toward the goal. The school
does not present a plan, but it helps the child to see the
situation from all points of view, thus permitting the child
to find a satisfactory solution. Patience, cooperation, and
understanding mark the spirit of the school personnel. For
it is through this kind of process that the school can cqntri-
bute much to personality development that can bring the man
of tomorrow to have the maturity to build a better world,
the mental health to provide his interests and capacities
~uth enthusiasm and a Will, and the character implemented by
a self-discipline that vall remain steady in a world of change.
II. CONCLUSIONS
All human behavior is motivated by needs. Children
behave in their adjustments to these needs to remove or satis-
fy them. These needs are seldom easily satisfied. Instead
they are frustrated by certain conditions in the environment
or in the children's own minds which block their satisfaction.
In other words, this study concludes that conflict is inevitable.
The behavior of all indiViduals, when motivated, is
« highly complex. The child responds to the total behavior
~
; whiCh is stimulating him, and he adjusts in terms of all
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relevant acts that he has learned in the past. It is con-
cluded that the individual's behavior in any situation is
organized in a manner which reflects his total self and the
long personality development in the past.
The author is convinced that in the development of
personality the general nature of human beings is to choose
the "path of least resistance. 1I That is, when conflicts
arise, to choose that behavior which involves the least pos-
sible frustration and which is most integrating or unifi~d,
however inappropriate it may seem from some social Viewpoint.
The way to wholesome personality 'tvhich leads through
a maze of adjustment conditioning required to balance the
satisfaction of personal and social needs that involve the
child and his environment for the heal,thy development of a
continuity, acceptance of self, and social acceptance is sum-
marized in the follOWing conclusions:
1. He is responsible.
2. He who does wrong is the one Who must right it.
3. He must face his difficulties squarely and do
something about them.
4. He should learn well the truth that undue love of
self leads to humiliation, shame, and despair. The discipline
of sharing prOVides wholesome living by a system of checks". 101
and balances for conditioning the constant struggle to assert
one's personality, yet sharing adjusts one to a successful
stature.
1. She is relaxed with children.
2. She is sympathetic without being critical.
3. She is Just, but not necessarily easy.
4. She is consistent from day to day.
5. She keeps her promises.
6. She has a genuine interest in children's interests.
7. She is at heart a child.
g. She knows when to forget and when to remember.
1. It should inspire the maturity for good citizenship.
2. It should prOVide mental health for the child's
varying developmental stages.
3. It should promote character implemented by selt-
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